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Nearly three decades ago, in his now classical
soc io log i c a l  s t udy  S c h o o l t e a c h e r ,  Lor t i e  ( 2004 )
a r g u e d  t h a t  a s  a  r e s u l t  o f  t h e  m a n y  y e a r s
they have spent in an apprenticeship of  observation
pr e - s e r v i c e  t e a ch e r s  c o m e  t o  t h e i r  t e a ch e r
prepa ra t ion  p rogram w i th  s t rong  p r io r  be l i e f s
a b o u t  t e a ch i n g  a n d  l e a r n i n g.  C o n s e q u e n t l y,
t eacher  p repara t ion  r a re l y  invo lves  a  d ramat i c
conve r s ion  o r  t r ans fo r mat ion  o f  pe r spec t ive s
a s  p r e - s e r v i c e  t e a ch e r s  f i r m  u p  t h e  va l u e s
a n d  b e l i e f s  t h a t  w i l l  g u i d e  t h e m  a s  t e a c h e r s
(Fe iman-Nemser ,  Schwi l l e ,  Ca r ve r  and  Yusko,
1 9 9 9 ) .  A s  t h i s  a r g u m e n t  g o e s ,  r a t h e r  t h a n
lay the bas is  for  a  ref lect ive disposi t ion towards
their own teaching practices, pre-service teachers
typ ica l l y  d i smiss  teach ings  tha t  cha l l enge  the i r
b e l i e f s  a s  “ t h e o r e t i c a l ,  u n w o r k a b l e  o r  s i m p l y
w r o n g ”  ( L o r t i e ,  2 0 0 4 ;  R a t h s ,  2 0 0 1 ) .

Z e i c h n e r  a n d  G o r e  ( 1 9 9 0 )  h a v e  a r g u e d
tha t  the  ro l e  o f  inna te  “pr imi t i ve  spontaneous
pedag og ica l  t endenc ies,”  the  re l a t ionsh ip  they
h a d  a s  c h i l d r e n  w i t h  i m p o r t a n t  a d u l t s ,  a n d
t h e  t h o u s a n d s  o f  h o u r s  t h e y  s p e n t  a s  p u p i l s ,
const i tute  the  three  most  s igni f icant  inf luences
o n  t h e  p r i o r  b e l i e f s  o f  p r e - s e r v i c e  t e a ch e r s.
T h e y  a l s o  a r g u e  t h a t  g e n e r a l  e d u c a t i o n  a n d
academic  spec i a l i z a t ion  cour se s ,  me thods  and
foundation courses,  and f ie ld-based experiences
c o n s t i t u t e  t h e  t h r e e  m a j o r  c o m p o n e n t s  i n
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T h e  t r a n s f o r m a t i o n  f r o m  m i d d l e  l e v e l  c o l l e g e  s t u d e n t  t o  p r e - s e r v i c e  t e a c h e r  o f t e n  r e s e m b l e s  a n  a r d u o u s
j o u r n e y  a l o n g  r o c k y  r o a d s .  I t  i s  t h e  j o u r n e y  f r o m  b e i n g  p r i m a r i l y  a  c o l l e g e  s t u d e n t  a n d  t h i n k i n g  o f
o n e s e l f  i n  t h o s e  t e r m s  t o  b e c o m i n g  a  p r e - s e r v i c e  t e a c h e r  a n d  d e v e l o p i n g  t h e  i m a g e  o f  o n e s e l f  a s  a
f u t u r e  t e a c h e r .  T h i s  c a s e  s t u d y  s o u g h t  t o  a s s e s s  h o w  u n d e r g r a d u a t e  M i d d l e  C h i l d h o o d  m a j o r s  a t  a  m i d -
s i z e  u n i v e r s i t y  i n  t h e  M i d w e s t  m a d e  t h e  t r a n s f o r m a t i o n  f r o m  c o l l e g e  s t u d e n t  t o  a p p r e n t i c e  t e a c h e r ,
a n d  h o w  t h e i r  t e a c h e r  p r e p a r a t i o n  p r o g r a m  h e l p e d  t h e m  m a k e  c o n n e c t i o n s  b e t w e e n  t h e o r y  i n  t h e
c o l l e g e  c l a s s r o o m  a n d  p r a c t i c e  i n  t h e  s c h o o l s .  I n  p a r t i c u l a r ,  t h i s  s t u d y  s o u g h t  t o  d e t e r m i n e  t h e  i m p a c t
o f  p r i o r  b e l i e f s ,  c o u r s e  w o r k  a n d  f i e l d  e x p e r i e n c e s  o n  t h e  p a r t i c i p a n t s ’  t r a n s i t i o n  i n t o  t h e  t e a c h i n g
p r o f e s s i o n .

teacher preparation programs that may potentially
i n f l u e n c e  t h e  b e l i e f s  o f  p r e - s e r v i c e  t e a ch e r s.

W i l son ,  F loden  and  Fe r r i n i -Mundy  ( 2002 )
a r g u e  t h a t  t h e  r e s e a r c h  s u g g e s t s  t h e r e  i s  a
v a l u e  a d d e d  b y  t e a c h e r  p r e p a r a t i o n  c o u r s e
wor k .  I n  a d d i t i o n ,  t h e s e  a u t h o r s  s u g g e s t  t h a t
s t u d y  a f t e r  s t u d y  h a s  s h o w n  t h a t  e x p e r i e n c e d
a s  w e l l  a s  b e g i n n i n g  t e a c h e r s  s e e  f i e l d  w o r k
i n  t h e  s c h o o l s  a s  a  p o w e r f u l  –  a n d  s o m e t i m e s
t h e  m o s t  p o w e r f u l  –  c o m p o n e n t  o f  t e a c h e r
p r e p a r a t i o n .  H o w e v e r ,  w h e t h e r  t h e  p o w e r
o f  t h e  f i e l d  w o r k  e n h a n c e s  t h e  q u a l i t y  o f
teacher preparation may depend on the particular
e x p e r i e n c e .  S i m i l a r l y,  Pa t t e r s o n  ( 2 0 0 1 )  h a s
a r g u e d  t h a t  n o  a m o u n t  o f  m o d e l i n g ,  m e n t o r
support ,  or  peer interact ion can make beginning
t e a c h e r s  f e e l  s u c c e s s f u l  u n l e s s  t h e y  a r e  i n  a
school  environment  that  suppor ts  the i r  be l ie fs.

Ra the r  than  focus  on  be l i e f s ,  Ra ths  ( 2001 )
has argued that  teacher educators  would benef i t
m o r e  f r o m  f o c u s i n g  o n  p r e d i s p o s i t i o n s  a s
t h e s e  c a n  b e  s t r e n g t h e n e d  b y  m o d e l i n g  a n d
th rough  appren t i c e sh ip  expe r i ence s.  Wan t ing
t o  “ w a s h  c l e a n ”  s t u d e n t s  w h o  r e t u r n  f r o m
their  f ie ld experiences with completely different
n o t i o n s  t h a n  t h o s e  w i t h  w h i c h  t h e y  l e f t  t h e i r
courses,  Tol l ,  Niers the imer,  Lenski  and Kol loff
(2004)  sug gest  that  the  answer  to  the i r  d i lemma
a s  t e a c h e r  e d u c a t o r s  i s  n o t  t o  s e e k  a  s o l u t i o n
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b u t  r a t h e r  t o  m o d e l  r e f l e c t i o n ,  o p e n n e s s ,
a n d  h u m i l i t y  a s  a n  a l t e r n a t i v e  w a y  t o  a s s i s t
p r e - s e r v i c e  t e a ch e r s  i n  d e ve l o p i n g  way s  t o
l i ve  w i t h  a n d  h o n o r  d i f f e r e n c e s .

I n  s u m m a r y,  t h e  r e s e a r ch  s u g g e s t s  t h a t  i t
is context that matters, and that teacher socialization
i s  a  p r o c e s s  i n  w h i ch  p r e - s e r v i c e  t e a ch e r s
m e d i a t e  b e t w e e n  t h e i r  o w n  b e l i e f s  a n d  t h o s e
they  encounter  in  the  un iver s i t i e s  and  schoo ls.

M e t h o d

This case study sought to assess how undergraduate
Middle Childhood majors at a mid-size university
in  the  Midwes t  made  the  t r ans fo r ma t ion  f rom
c o l l e g e  s t u d e n t  t o  a p p r e n t i c e  t e a c h e r ,  a n d
how the i r  t eacher  p repara t ion  program he lped
t h e m  m a k e  c o n n e c t i o n s  b e t w e e n  t h e o r y  i n
t h e  c o l l e g e  c l a s s r o o m  a n d  p r a c t i c e  i n  t h e
s ch o o l s .  I n  p a r t i c u l a r ,  i t  s o u g h t  t o  d e t e r m i n e
h o w  t h e s e  s t u d e n t s  m e d i a t e d  b e t w e e n  t h e i r
own  p r i o r  b e l i e f s  and  tho se  e spoused  i n  t h e i r
c o u r s e  wo r k  a n d  f i e l d  e x p e r i e n c e s .

The  Midd le  Ch i ldhood program i s  a  un ique
p r o g r a m  i n  w h i ch  p r e s e r v i c e  t e a ch e r s  mu s t
s e l e c t  t w o  a r e a s  o f  c o n c e n t r a t i o n .  A t  t h e
un ive r s i t y  i n  t h i s  s t udy,  a l l  M idd l e  Ch i l dhood
m a j o r s  m u s t  e a r n  7 9  q u a r t e r  h o u r s  i n  t h e i r
educa t ion  core  courses ,  the i r  r ead ing  courses ,
t h e i r  t w o  m e t h o d s  c o u r s e s ,  a n d  t h e i r  s t u d e n t
t e a ch i n g.  I n  a d d i t i o n ,  t h e y  a r e  r e q u i r e d  t o
take 37-45 quarter hours in each area of concentration,
i . e .  l a n g u a g e  a r t s ,  m a t h e m a t i c s ,  s c i e n c e  o r
soc i a l  s tud ies.  Once  they  have  met  a l l  p rog ram
r e q u i r e m e n t s  t h e  s t a t e  w i l l  l i c e n s e  t h e m  t o
t e a c h  i n  g r a d e s  4 - 9  i n  t h e i r  t w o  a r e a s  o f
c o n c e n t r a t i o n  o n l y.

All  7 male and 21 female pre-ser vice teachers
who par t i c ipa ted  in  th i s  s tudy  were  Caucas i an .
E a c h  p a r t i c i p a n t  w a s  a  j u n i o r  e n r o l l e d  i n
o n e  o f  t w o  s e c t i o n s  o f  a  r e q u i r e d  M i d d l e
C h i l d h o o d  c u r r i c u l u m  c o u r s e ,  e a c h  t a u g h t
separately by the authors.  During their sophomore
year ,  Midd le  Chi ldhood majors  typ ica l l y  spend
about 40 hours in mostly classroom observations.
H o w e v e r ,  d u r i n g  h i s  o r  h e r  j u n i o r  y e a r  t h e
t y p i c a l  M i d d l e  C h i l d h o o d  m a j o r  c o m p l e t e s
a t  l e a s t  1 2 0  h o u r s  o f  f i e l d  e x p e r i e n c e .  I n
th is  cruc ia l  year  pr ior  to  the i r  s tudent  teaching ,

a n d  a s  t h e y  a r e  r e q u i r e d  t o  t a k e  a  m o r e  a c t i v e
role  in  the c lassroom and begin to teach lessons
themselves, many start to make the transformation
f r o m  c o l l e g e  s t u d e n t  t o  p r e - s e r v i c e  t e a ch e r .

Th i s  s tudy  employed  a  case  s tudy  approach
and  was  begun  wi thout  any  pr io r  expec ta t ions.
Advoca t e s  o f  such  an  in t e rp re t a t i v e  approach
(Mer r i am ,  2001 ;  S t ake ,  1995 ;  Y in ,  1994 )  a rgue
t h a t  t h i s  m e t h o d  i s  e s p e c i a l l y  a p p r o p r i a t e
w h e n  a  c o n t e m p o r a r y  p h e n o m e n o n  i s  b e i n g
s t u d i e d  i n  a  n a t u r a l i s t i c  s e t t i n g.

D a t a  s o u r c e s  i n  t h i s  s t u d y  c o n s i s t e d  o f
ques t ionna i res  and in ter v iews.  Al l  par t i c ipants
vo lun ta r i l y  comple t ed  a  wr i t t en  ques t ionna i r e
whi le  they  were  enro l led  the  Middle  Chi ldhood
c u r r i c u l u m  c o u r s e .  A f t e r  a n a l y z i n g  t h e  d a t a
in  the  ques t ionna i r e s ,  the  au thors  purpos ive l y
selected seven part ic ipants from the two courses
for a taped in-depth interview. After the interviews
w e r e  t r a n s c r i b e d  t h e  t a p e s  w e r e  d e s t r o y e d .
To  p r o t e c t  h i s / h e r  i d e n t i t y  e a ch  p a r t i c i p a n t
w a s  a s s i g n e d  a  p s e u d o n y m .

A n  i n t e r p r e t a t i v e  a p p r o a c h  w a s  u s e d  t o
a n a l y z e  a n d  t r i a n g u l a t e  t h e  d a t a  ( Y i n ,  1 9 9 4 ) .
E m p l o y i n g  t h e  c o n s t a n t  c o m p a r a t i v e  m e t h o d
(Miles & Huberman, 1994) to discern confirming
a s  we l l  a s  d i s c o n f i r m i n g  e v i d e n c e  h e l p e d  t o
d e t e r m i n e  c o m m o n  t h e m e s.  B e c a u s e  o f  t h e
qual itat ive nature of this study the responsibi l i ty
t o  g e n e r a l i z e  r e s i d e s  w i t h  t h e  r e a d e r  r a t h e r
t h a n  t h e  r e s e a r c h e r  ( M e r r i a m ,  2 0 0 1 ;  S t a k e ,
1 9 9 5 ;  Y i n ,  1 9 9 4 ) .

F i n d i n g s

P r i o r  B e l i e f s

P r e - s e r v i c e  t e a ch e r s  o f t e n  c o m e  t o  t h e i r
t eacher  prepara t ion  program wi th  s t rong  pr ior
b e l i e f s  a b o u t  t e a ch i n g  a n d  l e a r n i n g.  W h i l e
t h e  u n i v e r s i t y  i n  t h i s  s t u d y  i s  l o c a t e d  i n  a
p r e d o m i n a n t l y  r u r a l  r e g i o n ,  t h e  m a j o r i t y  o f
t h e  p r e - s e r v i c e  t e a ch e r s  i n  t h i s  s t u d y  c a m e
f r o m  a n  u r b a n  b a c k g r o u n d .  N e a r l y  a l l  h a d  a
midd le  c l a s s  background and  most  had  parents
who had  a t t ended  co l l eg e  themse lves.  Twenty -
f i v e  o f  t h e  28  pa r t i c i p an t s  h ad  a  v e r y  pos i t i v e
exper ience  in  e lementary  school .  They  en joyed
the i r  s choo l ,  had  invo lved  paren t s ,  and  shared
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the same teacher with many of their neighborhood
friends. Only three students had a mixed experience
wh i l e  t h ey  we r e  i n  e l emen t a r y  s choo l  bec au se
they were not able to establish good relationships
i n  t h e  s ch o o l  c o m mu n i t y.

 T h i r t e e n  p a r t i c i p a n t s ,  o r  n e a r l y  h a l f  o f
t h e  p a r t i c i p a n t s ,  i n d i c a t e d  t h e y  t h e m s e l v e s
h a d  a  p o s i t i v e  e x p e r i e n c e  i n  m i d d l e  s c h o o l
b e c a u s e  t h e y  h a d  c a r i n g  t e a c h e r s  a n d  m a n y
f r i e n d s,  a n d  we r e  i nvo l ve d  i n  s p o r t s .  S e ve n
p a r t i c i p a n t s ,  o r  o n e  f o u r t h ,  h a d  a  n e g a t i v e
e x p e r i e n c e  b e c a u s e  t h e i r  f a m i l i e s  m o v e d  o r
because  they  s t r ug g led wi th  adolescence.  Eight
par t i c ipan t s ,  o r  s l i gh t l y  more  than  one  four th ,
s a i d  t h e y  h a d  a  m i x e d  e x p e r i e n c e  i n  m i d d l e
s c h o o l .

M a n y  p a r t i c i p a n t s  i n  t h i s  s t u d y  i n d i c a t e d
t h e y  d e c i d e d  t o  b e c o m e  a  t e a c h e r  b e c a u s e  i t
w a s  s o m e t h i n g  t h e y  h a d  a l w a y s  w a n t e d  t o
d o  a n d / o r  b e c a u s e  t h e y  t h e m s e l v e s  h a d  h a d
e x c e l l e n t  t e a c h e r s  w h i l e  i n  s c h o o l .  H o w e v e r ,
th r ee  pa r t i c i pan t s  i nd i c a t ed  they  d id  no t  have
v e r y  g o o d  t e a c h e r s  i n  m i d d l e  s c h o o l ,  w h i c h
m o t i v a t e d  t h e m  t o  w a n t  t o  b e  b e t t e r  t e a c h e r s
t h a n  t h e  o n e s  t h e y  t h e m s e l v e s  h a d  h a d .  M a n y
par t i c ipan t s  a l so  ind i ca t ed  they  l i ked  the  s t a t e
requirement to have two content area specializations
for Middle Childhood licensure. Several participants
e s p e c i a l l y  e n j o y e d  t e a c h i n g  t h e  m i d d l e  l e v e l
ch i l d .  Fo r  e x a m p l e ,  A n d r e w  s u g g e s t e d  t h a t
he  wa s  “ s t i l l  a  k i d  a t  h e a r t  and  [ t h a t  he ]  m igh t
a s  w e l l  s t a y  a  k i d  a n d  g e t  p a i d  f o r  i t . ”  F a m i l y
m e m b e r s  a n d  f r i e n d s  g e n e r a l l y  r e s p o n d e d
positively to about two-thirds of the participants’
d e c i s i o n  t o  b e c o m e  a  t e a ch e r  a n d  s u g g e s t e d
tha t  they  wou ld  be  “a  g rea t  t eacher.”  However,
some  d id  wonde r  though  why  the  pa r t i c i pan t s
w o u l d  b e  w i l l i n g  t o  w o r k  f o r  a  l o w  s a l a r y
o r  whe the r  he/ she  wa s  s imp l y  “ c r a z y  bec au s e
t h i s  a g e  i s  s u c h  a  d i f f i c u l t  o n e . ”

A b o u t  h a l f  o f  t h e  p a r t i c i p a n t s  i n d i c a t e d
they  had  s t rong  be l i e f s  abou t  t e a ch ing  be fo r e
d e c i d i n g  t o  b e c o m e  a  t e a ch e r .  T he y  i n d i c a t e d
tha t  they  were  “pa t i ent ,  ca r ing  and  unders tood
how to motivate students to learn.” In a response
t y p i c a l  o f  t h e  o t h e r  h a l f  o f  t h e  p a r t i c i p a n t s
who sug gested they  had no s t rong pr ior  be l iefs,
A n d r e w  i n d i c a t e d  t h a t  “ b e f o r e  s t a r t i n g  a t
t h e  u n i v e r s i t y  [ h e ]  h a d  n o  i d e a  a b o u t  m u c h
o f  t h e  s t u f f  [ h e  h a d ]  l e a r n e d . ”  I n  g e n e r a l ,

however, in their responses few of the participants
m a d e  a n y  r e f e r e n c e s  t o  s p e c i f i c  p e d a g o g i c a l
m e t h o d s.  Fo r  e x a m p l e ,  w h i l e  H o l l y  i n d i c a t e d
s h e  h a d  s o m e  s t r o n g  b e l i e f s  p r i o r  t o  e n t e r i n g
t h e  t e a c h e r  p r e p a r a t i o n  p r o g r a m  s h e  m e r e l y
s t a t ed  tha t  “ l e a rn ing  i s  [ the ]  key  to  succe s s fu l
p a r t i c i p a t i o n  i n  s o c i e t y.”                           .

C o u r s e  Wo r k

O n e  f o u r t h  o f  t h e  p r e - s e r v i c e  t e a ch e r s
a r g u e d  t h a t  t h e i r  c o u r s e s  h a d  h a d  l i t t l e  t o
n o  i m p a c t  o n  t h e i r  b e l i e f s  b e c a u s e  m u c h  o f
t h e  i n f o r m a t i o n  t h a t  wa s  p r e s e n t e d  i n  e a ch
c o u r s e  wa s  r e d u n d a n t  a n d ,  f u r t h e r m o r e ,  t h a t
they had an innate abi l i ty  to teach.  For example,
C a r l y  a r g u e d  t h a t  “ t h e  t h e o r y  a n d  s t u f f  w a s
k i n d  o f  t e l l i n g  [ h e r ]  w h a t  [ s h e ]  a l r e a d y  k n e w
[because  she ]  k ind  o f  [ unde r s tood ]  the  na tu r e
o f  k i d s .”

Yet, three fourths of  the participants indicated
t h a t  t h e i r  c o u r s e s  h a d  h a d  a n  i m p a c t  o n  t h e i r
be l i e f s  about  middle  ch i ldhood and had he lped
t h e m  t o  d e v e l o p  a n d / o r  r e f i n e  t h e i r  o w n
philosophy of education. When asked to articulate
their phi losophy of education, most part ic ipants
i n d e e d  e c h o e d  i d e a s  t h e y  h a d  l e a r n e d  i n  t h e
teacher  educa t ion  courses  they  had  comple ted
s o  f a r .  T h e i r  r e s p o n s e s  i n c l u d e d  r e f e r e n c e s
t o  s p e c i f i c  c o u r s e s  a n d  i n s t r u c t o r s  a s  w e l l
a s  g e n e r a l  c o n c e p t s  t h e y  h a d  l e a r n e d  s u c h
a s  c r e a t i n g  a  d e m o c r a t i c  c l a s s r o o m ,  b u i l d i n g
a  c lassroom community,  promot ing meaningfu l
and active learning, and using authentic assessment.
T h e y  w a n t e d  t o  b e  c r e a t i v e  t e a c h e r s  w h o
k n e w  h ow  t o  d e ve l o p  r e l e va n t  l e s s o n s ,  s e r ve
a s  r o l e  m o d e l s  f o r  t h e i r  s t u d e n t s ,  a n d  b e
respected and strong, yet funny and compassionate.
D u r i n g  t h e i r  f i r s t  y e a r  i n  t h e  c l a s s r o o m ,  t h e y
h o p e d  t o  b e  o r g a n i z e d ,  f i n d  o u t  w h a t  w o r k s
a n d  w h a t  d o e s  n o t ,  e s t a b l i s h  a  d e m o c r a t i c
c l a s s r o o m  a n d  e s t a b l i s h  a  g o o d  r a p p o r t  w i t h
b o t h  t h e i r  s t u d e n t s  a n d  c o l l e a g u e s.
Mos t  pa r t i c ipan t s  i n  th i s  s tudy  sug g es t ed  tha t
t h e i r  c o u r s e s  h a d  h e l p e d  t h e m  l e a r n  h o w  t o
address multiple intelligences, create a democratic,
s tudent-centered c lassroom, and address  i ssues
o f  d ive r s i t y.  W h i l e  m o s t  c o m m e n t s  f o c u s e d
o n  h a v i n g  l e a r n e d  t h e s e  n e w  i d e a s  a b o u t  h o w
to  t each ,  s eve ra l  pa r t i c ipan t s  commented  tha t
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t h e i r  c o u r s e s  d e e p e n e d  r a t h e r  t h a n  c h a n g e d
t h e i r  b e l i e f s  a n d  “ o p e n e d  t h e i r  e y e s  t o  w h a t
i s  g o ing  on out  there  in  the  schools,”  espec ia l l y
a f t e r  r e a d i n g  a n d  d i s c u s s i n g  T h i s  We  B e l i e v e
(Nat iona l  Midd le  School  Assoc ia t ion  [NMSA] ,
2 0 0 3 )  a n d  b e i n g  r e q u i r e d  t o  a r t i c u l a t e  t h e i r
ow n  p h i l o s o p hy  o f  t e a ch i n g.  F u r t h e r m o r e ,
A n d r e w  c o m m e n t e d  t h a t  h e  h a d  l e a r n e d  a
lo t  ‘because  [ some of  h i s  p rofes sors ]  “ac tua l l y
h a v e  [ m a n y  y e a r s ]  o f  c l a s s r o o m  e x p e r i e n c e ”
a n d  t h a t  “ t h e  w a y  t h e y  t a l k  a b o u t  i t  i n  c l a s s
… i s  r ea l l y  mean ingfu l . ”  Whi l e  Mar i s sa  a rgued
t h a t  “ e a c h  c l a s s  p r e p a r e d  [ h e r ]  a  l i t t l e  b i t
m o r e  f o r  b e i n g  o u t  t h e r e ,”  M e l a n i e  t h o u g h t
that  her  methods c lasses  had he lped her  “f igure
o u t  h o w  t o  m a k e  [ h e r  t e a c h i n g ]   s t u d e n t -
d i r e c t e d [ a n d ] f u n . ”   .

F i e l d  E x p e r i e n c e s

M o r e  t h a n  f o u r  f i f t h s  o f  t h e  p a r t i c i p a n t s
i n d i c a t e d  t h e y  h a d  l e a r n e d  a  l o t  f r o m  t h e i r
f i e l d  e x p e r i e n c e s  b e c a u s e  “ t h e r e  i s  n o  b e t t e r
w a y  t o  l e a r n  t h a n  t h r o u g h  i n t e r a c t i o n  w i t h
t h e  s t u d e n t s  [ a n d  s e e ]  t h e  o t h e r  s i d e . ”  O n l y
t w o  p a r t i c i p a n t s  a r g u e d  t h a t  t h e y  d i d  n o t
learn much from their  f ie ld exper iences because
t h e y  d i d  n o t  g e t  t o  s p e n d  e n o u g h  t i m e  i n  t h e
f ie ld ,  whi le  another  remain ing two par t ic ipants
we re  undec ided .  The  pa r t i c i p an t s  who  a r gued
that  the i r  f i e ld  exper iences  had been benef ic ia l
a r g u e d  t h a t  t h e y  h a d  h e l p e d  t h e m  u n d e r s t a n d
t h e  i m p o r t a n c e  o f  b e i n g  w e l l  p r e p a r e d  f o r ,
y e t  f l e x i b l e  i n ,  t e a ch i n g  t h e i r  l e s s o n s.  T h e y
argued  tha t  these  exper i ences  had  t aught  them
how to use hands-on learning,  address  d i fferent
l e a rn ing  s t y l e s ,  be  pa t i en t  and  unde r s t and ing ,
a n d  d e ve l o p  t r u s t  w i t h  t h e  s t u d e n t s.  I n  a
t yp i c a l  r e sponse ,  Jona than  i nd i c a t ed  tha t  “no
m a t t e r  h o w  m a n y  c l a s s e s  y o u  t a k e ,  o n c e  y o u
a r e  o u t  i n  t h e  f i e l d  [ t h a t ]  i s  w h e r e  y o u  g o t
t o  m a ke  i t  h a p p e n ,”  a n d  “ t h a t  yo u  c a n  h ave
a l l  t h e  b o o k  s m a r t s  b u t  y o u  h a v e  t o  b e  a b l e
t o  a p p l y  i t  i n  a  c l a s s r o o m . ”

W h e n  a s k e d  i f  t h e i r  f i e l d  e x p e r i e n c e s  h a d
a n  i m p a c t  o n  t h e i r  b e l i e f s  a b o u t  t e a c h i n g
and learning in middle childhood most participants
s a i d  t h a t  i t  h i g h l i g h t e d  t h e i r  “ f a l s e  h o p e s.”
As they saw “what [ they]  agree with in educat ion

a n d  w h a t  [ t h e y ]  d o n’t ,”  t h e y  r e a l i z e d  w h a t
k i n d  o f  t e a c h e r  t h e y  d i d  a n d  d i d  n o t  w a n t  t o
become .  The  qua l i t y  o f  the i r  f i e ld  exper i ences
c l e a r l y  wa s  a  d e t e r m i n i n g  f a c t o r  i n  w h e t h e r
they  though t  t he i r  f i e l d  expe r i ence s  had  been
b e n e f i c i a l .

T h e  p a r t i c i p a n t s  i n  t h i s  s t u d y  f o u n d  t h e i r
f i e l d  e x p e r i e n c e s  e s p e c i a l l y  e f f e c t i v e  i f  t h e i r
coope r a t i ng  t e a che r  was  we l coming  and  made
them fee l  comfor tab le  in  h i s  o r  he r  c l a s s room.
For example, Melanie stated that her cooperating
t e a ch e r  “ t r e a t e d  [ h e r ]  a s  a n  e q u a l ,”  a n d  “ l e f t
h e r  i n  ch a r g e ,”  w h i ch  h e l p e d  h e r  t o  “ s t a r t
f e e l i n g  l i k e  a  t e a c h e r  a n d  n o t  j u s t  a  s t u d e n t . ”
And,  once she started to fee l  more comfortable ,
M a r i s s a ,  b e g a n  “ t o  s e e  t h e  i m p o r t a n c e  o f
b u i l d i n g  r e l a t i o n s h i p s  w i t h  o t h e r  t e a c h e r s ”
a s  we l l .  A n d r e w,  o n  t h e  o t h e r  h a n d ,  t h o u g h t
h i s  c o o p e r a t i n g  t e a c h e r  w a s  s o  “ a w e s o m e ”
a n d  i n s p i r i n g  t h a t ,  l i k e  h e r ,  h e  w a n t e d  “ t o
b e  a  f avo r i t e  t e a ch e r  t o o  s o m e d ay.”

Some of the part icipants,  however,  described
field experiences that made them feel uncomfortable
a s  t h e i r  c o o p e r a t i n g  t e a c h e r s  s o m e t i m e s  d i d
n o t  e v e n  t a k e  t h e  e f f o r t  i n t r o d u c e  h i m / h e r
to  the  s tudent s.  For  example ,  Jona than  r e l a t ed
t h a t  h e  “ w o u l d  c o m e  i n  a n d  j u s t  s i t  a t  t h e
d e s k ”  a n d  t h a t  t h e  t e a c h e r  ‘ d i d n ’ t  h a v e  [ h i m ]
i n t e r a c t  w i t h  t h e  s t u d e n t s  o r  h e l p  t h e m  o u t
a t  a l l . ”  L i k e w i s e ,  M a r i s s a  r e m e m b e r e d  a  f i e l d
experience during which her cooperating teacher
d i d  n o t  e v e n  i n t r o d u c e  h e r  t o  t h e  s t u d e n t s ,
d i d  n o t  m a k e  h e r  f e e l  w e l c o m e  a n d  t r e a t e d
he r  “more  l i ke  a  pa in .”  For tuna t e l y  i n  ano the r
f i e l d  e x p e r i e n c e  a t  a  m i d d l e  s c h o o l  t h a t  w a s
m o r e  b a s e d  o n  t h e  i d e a s  e s p o u s e d  i n  T h i s
We  B e l i e v e  ( N M S A ,  2 0 0 3 ) ,  h e r  c o o p e r a t i n g
t e a c h e r  w a s  “ r e a l l y  c o n c e r n e d  a b o u t  [ h e r ] ”
a n d  “ w a n t [ e d  h e r ]  t o  l e a r n . ”

C o n t e x t

Fina l ly,  the  par t ic ipants  were  asked whether
t h e i r  c o u r s e  w o r k  a t  t h e  u n i v e r s i t y  o r  t h e i r
f i e l d  e x p e r i e n c e s  i n  t h e  s c h o o l s  h a d  b e e n
t h e  m o s t  s i g n i f i c a n t  i n  s h a p i n g  t h e i r  b e l i e f s
about  Middle  Vhi ldhood educat ion.  The largest
g roup,  or  two f i f ths  of  the  pre-ser v ice  teachers
in th is  s tudy,  argued that  the i r  f ie ld  exper iences
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had been more s ignif icant to them. For example,
w h i l e  Ta r a  a r g u e d  t h a t  h e r  f i e l d  e x p e r i e n c e s
w e r e  m o r e  s i g n i f i c a n t  “ b y  f a r ”  b e c a u s e  t h e y
“ c a n  t e l l  y o u  w h a t  w o r k s  a n d  w i t h  w h i c h
s t u d e n t ,”  B r o o k  s a i d  t h a t  t h e y  g ave  h e r  a
c h a n c e  f o r  “ h a n d s - o n  e x p e r i e n c e  a n d  t h a t
n o  c o u r s e  w o r k  c a n  r e p l a c e  t h a t . ”

Near ly  one f i f th  of  the  par t ic ipants  thought
t h a t  t h e i r  c o u r s e  w o r k  h a d  b e e n  t h e  m o s t
benef i c i a l  to  them.  Noah ,  fo r  example ,  a rgued
t h a t  w h i l e  h i s  f i e l d  e x p e r i e n c e s  h a d  n o t  b e e n
v e r y  m e a n i n g f u l  b e c a u s e  “ m o s t  o f  t h e  t i m e
[ t h e  c o o p e r a t i n g  t e a c h e r  a s k e d  h i m ]  t o  r u n
c o p i e s  o r  g r a d e  p a p e r s ,”  h i s  c o u r s e s  g ave
h i m  a  ch a n c e  t o  d i s c u s s  a n d  s t u d y  t h e o r i e s .
E l s a  t h o u g h t  t h a t  h e r  t i m e  i n  c l a s s  a t  t h e
u n i v e r s i t y  w a s  m o r e  v a l u a b l e  b e c a u s e  i t  g a v e
h e r  a n  o p p o r t u n i t y  t o  “ t a l k  w i t h  [ h e r ]  p e e r s
a n d  i n s t r u c t o r s .”   L i ke w i s e ,  Jo n a t h a n  a r g u e d
t h a t  h i s  c o u r s e s  g a v e  h i m  “ t i m e  t o  s i t  d o w n
a n d  e x a m i n e  a n d  t a l k  a b o u t  [ h i s ]  b e l i e f s .”

A b o u t  o n e  t h i r d  o f  t h e  m i d d l e  c h i l d h o o d
m a j o r s  i n  t h i s  s t u d y  a r g u e d  t h a t  c o u r s e s  a t
t h e  u n i v e r s i t y  a n d  f i e l d  e x p e r i e n c e s  i n  t h e
schools  were  equa l ly  important .  In  such typ ica l
r e s p o n s e s ,  A n d r e w  a r g u e d  t h a t  h e  c o u l d n ’ t
“ s p e c i f y  o n e  [ b e c a u s e ]  t h e y  a r e  a l l  m e a n t  t o
be  s i gn i f i c an t ,”  wh i l e  Mar i s s a  s a id  tha t  “ the re
i s  n o t h i n g  m o r e  l i k e  t h e  e x p e r i e n c e  w e  g a i n
i n  t h e  s c h o o l s  b u t  [ t h a t ]  w i t h o u t  t h e  c o u r s e
w o r k  a t  t h e  u n i v e r s i t y  I  w o u l d  k n o w  v e r y
l i t t l e  a b o u t  t h e  t e a c h i n g  p r o f e s s i o n ”  b e c a u s e
i t  “ i s  f u n d a m e n t a l  t o  b e [ i n g ]  a b l e  t o  g o  o u t
into  the  f i e ld  and teach .”   F ina l l y,  in  a  response
tha t  pe rhaps  be s t  s yn thes i ze s  the  s i gn i f i c ance
o f  the  expe r i ence s  the s e  p r e - s e r v i c e  t e a che r s
h a d  i n  b o t h  t h e  c o l l e g e  c l a s s r o o m  a n d  t h e
p u b l i c  s c h o o l s ,  G r a c e  w r o t e :

I  d o n ’ t  t h i n k  i t  w a s  o n l y  o n e  a s p e c t ,  i t
was  every th ing  combined .  There  were  some
t h i n g s  t h a t  I  d o n ’ t  t h i n k  I  w i l l  u s e  a n d
s o m e  I  w i l l  f r o m  e a c h  c o u r s e  a n d  f i e l d
e x p e r i e n c e .  T h e  f a r t h e r  a l o n g  w e  g e t ,  t h e
m o r e  t h e  c l a s s e s  s e e m  t o  h e l p.

C o n c l u s i o n

T h e  f i n d i n g s  s u g g e s t  t h a t  t h e  e x p e r i e n c e s
t h e  p a r t i c i p a n t s  i n  t h i s  s t u d y  h a d  i n  t h e i r

c o u r s e s  a s  w e l l  a s  i n  t h e  s c h o o l s  b o t h  h a d  a
d i s c e r n a b l e  i m p a c t  o n  t h e i r  b e l i e f s .  A s  o t h e r
researchers have found (Feiman-Nemser, Schwille,
C a r ve r  a n d  Yu s ko,  1 9 9 9 ;  R a t h s ,  2 0 0 1 ) ,  t h e y
c l a r i f i e d  t h e i r  o w n  b e l i e f s  a s  t h e y  c o n t i n u e d
t h e i r  t r a n s f o r m a t i o n  f r o m  c o l l e g e  s t u d e n t
t o  a p p r e n t i c e  t e a ch e r .  I t  i s  e v i d e n t  t h a t  m o s t
pa r t i c i p an t s  i n  th i s  s t udy  a r gued  tha t ,  d e sp i t e
the sometimes rocky roads they traveled through
the i r  cou r s e  work  and  the i r  f i e l d  expe r i ence s ,
the  en t i r e  t eacher  prepara t ion  program he lped
t h e m  t o  c l a r i f y  a n d  d e e p e n  t h e i r  o w n  b e l i e f s
about teaching middle level  students.   Therefore
t h e  s p e c i f i c  c o n t e x t  o f  b o t h  t h e  c o u r s e  w o r k
a n d  f i e l d  e x p e r i e n c e s  m a t t e r e d .

C o n s e q u e n t l y,  t h e  f i n d i n g s  o f  t h i s  s t u d y
sug gest  the  need for  fur ther  research to  answer
s o m e  o f  t h e  f o l l o w i n g  q u e s t i o n s :

1 .   What  are  the  character i s t ics  of  educat ion
m a j o r s  w h o  c h o o s e  t o  b e c o m e  m i d d l e
l e v e l  t e a c h e r s ?                       .

2 .   Wha t  con tex tua l  f a c to r s  i n  cour se  work
as well  as f ield experiences are most effective
in  he lp ing  midd l e  l eve l  ma jo r s  c l a r i f y  the i r
o w n  b e l i e f s  a b o u t  t e a c h i n g  m i d d l e  l e v e l
s t u d e n t s ?   .

3 .   How can  midd le  l eve l  t e acher  educa tor s
most effectively support cooperating teachers
who mentor  the i r  f ie ld  exper ience teachers?

4 .   H o w  c a n  c o o p e r a t i n g  m i d d l e  l e v e l
t e a c h e r s  m o s t  e f f e c t i v e l y  h e l p  t h e i r  f i e l d
experience students make connections between
theory  in  the col lege  c lassroom and pract ice
i n  t h e  s c h o o l s ?                                          .

5 .   How can  p r ac t i c e  i n  the  m idd l e  s choo l s
b e s t  i n f o r m  w h a t  i s  b e i n g  t a u g h t  a t  t h e
university and how to organize field experiences?

M e a n w h i l e ,  a s  To l l  e t  a l .  ( 2 0 0 4 )  s u g g e s t ,
the  answer  to  the  d i lemma of  teacher  educators
how to  as s i s t  midd le  l eve l  p re - se r v ice  t eachers
o n  t h e i r  j o u r n e y  o u t  i n t o  t h e  s c h o o l s  i s  t o
m o d e l  r e f l e c t i o n ,  o p e n n e s s ,  a n d  h u m i l i t y.
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