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K a t h y  w a s n ’ t  n e w  t o  m i d d l e  s c h o o l  b y
any  s t r e t ch  o f  t h e  imag ina t i on ,  bu t  she  d i dn ’ t
f e e l  q u i t e  s a v v y  e n o u g h  t o  q u e s t i o n  t h i n g s
wi th  any  au thor i t y  e i ther.   Ins tead ,  she ’d  spent
a  l o t  o f  h e r  t i m e  i n  t h a t  g r a y  a r e a   b e t w e e n
fee l ing  f rus t ra ted  about  some s tuf f  and  fee l ing
s a t i s f i e d  a b o u t  o t h e r s.

H e r  s c h o o l  w a s n ’ t  n e w  t o  a  m i d d l e  s c h o o l
phi losophy,  e i ther.   In  fac t ,  the  ex i s t ing  facu l ty
w a s  a  s t a b l e  g r o u p  o f  e d u c a t o r s  w h o  h a d
d e c i d e d  a s  a  s i n g l e  u n i t  t o  p l u n g e  i n t o  t h e
c o n c e p t  a b o u t  s i x  y e a r s  a g o,  n o t  l o n g  a f t e r
K a t h y  h a d  j o i n e d  t h e m .   T h e i r  p r i n c i p a l  h a d
b e e n  s k e p t i c a l  b u t  s u p p o r t i v e ,  a n d  h e  a g r e e d
t o  a p p r o a c h  t h e  d i s t r i c t  w i t h  t h e  q u e s t i o n
o f  c o n v e r t i n g  t h e i r  l a r g e  j u n i o r  h i g h  t o  a
m i d d l e  s c h o o l  b a s e d  o n  c o n c e p t s   t h a t  h a d
pr ove d  s u c c e s s f u l  e l s e w h e r e  i n  t h e  s t a t e .   S o,
with neighboring distr icts avai lable for guidance
and  w i th  the  he lp  o f  t he  un i ve r s i t y  nex t  doo r ,
N o r t h w e s t  J u n i o r  H i g h  b e g a n  t h e  s l o w  b u t
s t e a d y  p r o c e s s   t o w a r d  N o r t h w e s t  M i d d l e
S c h o o l .

W i t h  s o m e  l e a d e r s h i p  f r o m  t h e  f a c u l t y
o f  a  l oca l  un ive r s i t y ’s  m idd l e  g rades  p rog ram,
the convers ion had gone qui te  smoothly :  Teams
we r e  i m m e d i a t e l y  f o r m e d  a n d  t h e  f a c u l t y
implemented a popular block schedule.   Teachers
w o r k e d  h a r d  o n  i n t e r d i s c i p l i n a r y  c u r r i c u l u m
development and brought in preser vice teachers
f r o m  t h e  u n i v e r s i t y  t o  h e l p  t h e m  s o r t  o u t
ideas and theory.  Students’ parents and community
l e a d e r s  c a m e  o n  b o a r d  q u i c k l y  a n d  t h e  l o c a l
b u s i n e s s e s  b e g a n  t o  s e e  t h e  v a l u e  o f  a  c l o s e r ,
m o r e  u n i f i e d  a p p r o a c h  t o  e d u c a t i n g  e a r l y
a d o l e s c e n t s.   A l l  i n  a l l ,  i t  s e e m e d  l i ke  j u s t
w h a t  t h e y ’d  h o p e d  f o r ,  a n d  m o r e .

K a t h y  h a d  n e v e r  b e e n  m u c h  o f  a  w o r r i e r
b u t  s h e  n ow,  a  f e w  y e a r s  l a t e r ,  h a d  t o  c o n f e s s
t h a t  s o m e t h i n g  h e r e  h a d  b e g u n  t o  b o t h e r
h e r .   Yo u  c o u l d  l o o k  a r o u n d  t h e  p l a c e  a n d
see  a  t ex tbook  in  a c t ion :   Pho tos  on  the  wa l l s ,
s tudent  work in  the ha l lways ,  h igh s tandardized
test  scores,  no disc ipl ine problems… a teacher ’s
dream,  r ight?   Nope ,  wrong ,  she  kept  th ink ing ,
someth ing ’s  wrong.   Tr y  as  she  might ,  however,
she  cou ldn ’ t  ge t  a  hand le  on  any th ing  t ang ib le .

K a t h y  h a d  t h o u g h t  a b o u t  w a y s  t o  b e t t e r
unders tand midd le  school  concepts.  Obta in ing
a n  M . E d .  h a d  b e e n  a  d r e a m  o f  h e r s  f o r  a
while, and she’d taken advantage of  the relationship
w i t h  t h e  u n i v e r s i t y  t o  g e t  s t a r t e d  o n  o n e  a
y e a r  a g o.  T h i s  s p r i n g  h a d  b r o u g h t  h e r  t h i r d
c l a s s ,  and  one  tha t  she  had  been  rea l l y  look ing
f o r wa r d  t o :   A d o l e s c e n c e  a n d  L e a r n i n g.   T h e
course description included phrases like “educating
the  who le  ch i ld”  and  “aspec t s  o f  deve lopment
often overlooked by teachers and misunderstood
by  p a r e n t s.”   I t  s o u n d e d  l i ke  a  b r e a k  f r o m
t h e  h e a v i e r  s t u f f  a n d  j u s t  i n t e r e s t i n g  e n o u g h
t o  k e e p  h e r  l o o k i n g  f o r w a r d  t o  a  w e e k l y
t h r e e - h o u r  c l a s s .   A f t e r  t h e  f i r s t  c o u p l e  o f
n i g h t s ,  K a t h y  r e a l i z e d  t h a t  s h e  w a s  d e f i n i t e l y
g o i n g  t o  g e t  m o r e  t h a n  s h e  b a r g a i n e d  f o r .

The c lass,  t aught  by  a  for mer  middle  school
t e a c h e r  t u r n e d  p r o f e s s o r ,  d i d  i n d e e d  f o c u s
o n  e a r l y  a d o l e s c e n t  d e v e l o p m e n t ,  b u t  i t  s e t
t h e  i n f o r m a t i o n  i n t o  a  b a ck g ro u n d  t h a t  wa s
r i ch  i n  m i d d l e  s ch o o l  t h e o r y.   I n  a d d i t i o n ,
t h e  g ro u p ’s  s i z e  wa s  j u s t  s m a l l  e n o u g h  t o
offer the opportunity for individualized interaction
o n  a  we e k l y  b a s i s .   T h i s  m e a n t  t h a t  i t  d i d n’ t
t ake  long  fo r  Ka thy  to  f ee l  OK about  speak ing
o u t  t o  t h e  g r o u p,  a n d  s h e  f e l t  j u s t  f i n e  a b o u t



C u r r e n t  I s s u e s  i n  M i d d l e  L e v e l  E d u c a t i o n  ( 2 0 0 6 )  1 2 ( 1 ) ,  1 - 1 4 2

s h a r i n g  t h e  d e t a i l s  o f  h e r  n a g g i n g  s ch o o l
doubts.   The  f a r ther  they  g ot  in to  tha t  mix ture
of  theory  and appl ica t ion ,  the  c learer  i t  became
tha t  Nor thwes t  had  somehow lo s t  i t s  ch i l d r en
ove r  t h e  p a s t  c o u p l e  o f  y e a r s .

Oh sure ,  the  ha l l s  were  f i l l ed  wi th  ev idence
o f  s t r o n g  t e a c h i n g  a n d  t h e  s t a n d a r d i z e d  t e s t
scores  proved  the  resu l t s.   K a thy  had  to  admi t ,
t h o u g h ,  t h a t  i t  h a d  b e e n  a  f e w  y e a r s  s i n c e
a n y o n e  h a d  r e a l l y  a s k e d  t h e  q u e s t i o n  o f  j u s t
w h o  a r e  w e  t e a c h i n g  t h i s  s t u f f  t o ?   I t  s e e m e d
t h a t  t h e i r  o r i g i n a l  e n t h u s i a s m  a b o u t  m i d d l e
school  had gotten bur ied under  the overarching
enthus iasm for  t e s t  scores  and  c l ean  d i sc ip l ine
r e p o r t s .

To  a d d  t o  h e r  e p i p h a n y,  K a t hy ’s  c o u r s e
t h e n  t o o k  a  s w i n g  t o w a r d  e x p l o r i n g  s o c i a l
and emotional development in early adolescents,
and she quickly came to understand the obvious:
N o r t h w e s t  d i d  a  t e r r i f i c  j o b  o f  t a k i n g  i n t o
a c c o u n t  t h e i r  s t u d e n t s ’  i n t e l l e c t u a l  a n d  e v e n
p h y s i c a l  n e e d s ,  b u t  i t  s t o p p e d  s h o r t  o f  t h e i r
s o c i a l  a n d  e m o t i o n a l  d e v e l o p m e n t ,  u n l e s s
y o u  w a n t e d  t o  c o u n t  t h e  t w i c e - a - s e m e s t e r -
heavily-chaperoned-after-school dances.  Somehow
s h e  w a s  h a v i n g  a  h a r d  t i m e  m a k i n g  t h o s e
m a t c h  u p  t o  t h e  n e e d s  t h a t  s h e  w a s  c o m i n g
to  rea l i ze  through the i r  r ead ing  and  d i scuss ing
in  c l ass,  and  then  her  obser v ing  and d i scuss ing
w i t h  h e r  ow n  s t u d e n t s .

A s  i f  s e n s i n g  h e r  f r u s t r a t i o n  d u r i n g  t h e i r
discussions, the professor in the course introduced
K a t hy  t o  t h e  i d e a  o f  A d v i s o r y,  a n d  s h e  wa s
h o o ke d .   We l l ,  h o o ke d  m ay b e ,  b u t  s t i l l  n o t
s u r e  o f  w h a t  t o  d o  w i t h  t h e  i n f o r m a t i o n .
T h e  m o r e  s h e  d u g  a r o u n d  a n d  r e a d  o n  i t ,
t h e  m o r e  s h e  f e l t  c e r t a i n  t h a t  t h i s  w a s  t h e
n e x t  s t e p  t h a t  N o r t h w e s t  n e e d e d  t o  t a k e .

“ S o  h o w  d o  y o u  g e t  s t a r t e d  o n  s o m e t h i n g
l i ke  t h a t ? ”  s h e ’d  a s ke d ,  a n d  t h e  q u i ck  a n s we r
had been to present i t  through an action research
p r o p o s a l .   S h e  c h e w e d  o n  t h i s  f o r  a  w h i l e ,
a n d  w a s  a c t u a l l y  s u r p r i s e d  t o  r e a l i z e  h o w
n e r vo u s  s h e  wa s  a b o u t  t h a t .  A g a i n ,  K a t hy
w a s n ’ t  n e w  t o  m i d d l e  s c h o o l ,  b u t  s h e  d i d n ’ t
f e e l  q u i t e  s a v v y  e n o u g h  t o  q u e s t i o n  t h i n g s
o p e n l y  w i t h  a n y  a u t h o r i t y  e i t h e r.   H ow  c o u l d
s h e  m a k e  t h a t  w o r k ?   S h e  w a s  r e l i e v e d  t o
l e a r n  t h a t  t h e  n e x t  s e m e s t e r ’s  c o u r s e  i n  t h e
s e q u e n c e ,  T h e  P h i l o s o p h y  a n d  C u r r i c u l u m

of  Midd le  Grades  Educa t ion ,  ca r r i ed  an  ac t ion
r e s e a r c h  a s s i g n m e n t  w i t h  i t ,  w h i c h  a c t u a l l y
provided the beginnings of  her degree’s capstone
p r o j e c t .   A r m e d  w i t h  a  s t r o n g  e x p l a n a t i o n
a n d  c o p i e s  o f  t h e  c a p s t o n e  p r o j e c t ’s  f i n a l
r e q u i r e m e n t s ,  K a t h y  s a i l e d  h o m e  h a p p i e r ,
de te r mined  tha t  add ing  Adv isor y  to  the  school
day  was  the i r  answer ,  and  tha t  a c t ion  r e sea rch
w a s  t h e  v e h i c l e  f o r  g e t t i n g  i t  t h e r e .

H o w  i s  A c t i o n  R e s e a r c h  D e f i n e d ?

O v e r  t h e  p a s t  f i f t y  y e a r s ,  t h e  d e f i n i t i o n s
of  act ion research have changed s l ight l y.  These
changes can perhaps be best summarized through
such  l anguag e  a s :   “Ac t ion  r e s ea r ch  i s  a  th r ee -
s t e p  s p i r a l  p r o c e s s  o f  ( 1 )  p l a n n i n g ,  w h i c h
i n v o l v e s  r e c o n n a i s s a n c e ,  o r  d e s c r i b i n g  t h e
f a c t s ;  ( 2 )  t a k i n g  a c t i o n ;  a n d  ( 3 )  f a c t - f i n d i n g
about  the  resu l t s  of  the  ac t ion .”  (Lewin ,  1947) .
“Action research is the process by which practitioners
a t t empt  to  s t udy  the i r  p rob l ems  s c i en t i f i c a l l y
i n  o r d e r  t o  g u i d e ,  c o r r e c t ,  a n d  e v a l u a t e  t h e i r
dec i s ions  and ac t ions.”  (Corey,  1953) .   “Act ion
r e s e a r c h  i n  e d u c a t i o n  i s  o f t e n  c o n d u c t e d  b y
co l l e agues  in  a  s choo l  s e t t ing  who  des i r e  ways
to improve instruction.”(Glickman,1992).  Finally,
and  mos t  r e cen t l y,  “Ac t ion  r e s e a r ch  i s  a  f ancy
way  o f  s a y i n g  l e t ’s  s t u d y  w h a t ’s  h a p p e n i n g
a t  o u r  s c h o o l  a n d  d e c i d e  h o w  t o  m a k e  i t  a
b e t t e r  p l a c e . ”  ( C a l h o u n , 1 9 9 4 ) .

Our  depar tment ,  the  Depar tment  of  Middle
Grades, Secondary, and K-12 Education, embraces
t h e  g o a l  o f  a s s i s t i n g  o u r  g r a d u a t e  s t u d e n t s
i n  c o n d u c t i n g  p r a c t i c a l  r e s e a r c h  i n  t h e i r  o w n
classrooms using solid methodological applications.
I n  a c h i e v i n g  t h i s  g o a l ,  w e  t e a c h  t h e m  t o o l s
t h a t  w i l l  b e  u s e f u l  t h r o u g h o u t  t h e i r  c a r e e r s ,
t o o l s  t h a t  t h e y  c a n  a l s o  u s e  a n d  t e a c h  a c r o s s
t h e i r  t e a m  a n d  t h e  l a r g e r  s c h o o l  f a c u l t y  a s
the need presents itself.  Therefore, our department
re l i e s  on  Ca lhoun’s  (1994)  def in i t ion  of  ac t ion
r e s e a r c h  ( w h a t  i s  h a p p e n i n g  h e r e  a n d  h o w
d o  w e  m a k e  i t  b e t t e r )  a s  a  g u i d e p o s t  f o r
o u r  w o r k ,  a s  i t  m a k e s  s e n s e  t o  t e a c h e r s  a n d
i s  m o r e  i n v i t a t i o n a l  i n  c o n c e p t .    I t  w a s ,  i n
f a c t ,  t h i s  d e f i n i t i o n  t h a t  w a s  f i r s t  i n t r o d u c e d
t o  K a t h y  a n d  h e r  c o l l e a g u e s ,  a n d  i t  w a s  t h i s
d e f i n i t i o n  t h a t  p r o v i d e d  t h e  v e h i c l e  t h a t  s h e
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employed to professionally address her frustrations
a n d  e v e n t u a l l y  i m p r o v e  h e r  p r a c t i c e .

W h a t  C a n  O t h e r  R e s e a r c h e r s
A d d  t o  T h e  C o n v e r s a t i o n ?

A c t i o n  r e s e a r ch  i s  d e f i n e d  a s  a  f o r m  o f
self-reflective inquiry undertaken by participants
i n  s o c i a l  s i t u a t i o n s  i n  o r d e r  t o  i m p r o v e  t h e
r a t i ona l i t y  and  j u s t i c e  o f  t h e i r  own  p r a c t i c e s ,
t h e i r  u n d e r s t a n d i n g  o f  t h e s e  p r a c t i c e s ,  a n d
the s i tuat ions  in  which the  pract ices  are  carr ied
o u t  ( C a r r  &  Ke m m i s ,  1 9 8 6 ) .  To d ay,  a c t i o n
research  i s  promoted as  a  process  of  ind iv idua l
r e f l e c t ion  on  p rac t i c e ,  a s  a  p roces s  to  suppor t
s taff  development in  schools ,  as  a  col laborat ive
process to support teachers’ professional development,
a n d  a s  a  s t r a t e g y  t o  g u i d e  s i t e - b a s e d  s ch o o l
i m p r o v e m e n t .   F u r t h e r ,  a n  i n d i v i d u a l  l i k e
K a t hy,  a  s m a l l  g r o u p  l i k e  h e r  t e a m  o r  h e r
content  col leagues,  or  her  ent i re  school  facul ty,
can  under take  i t .   No mat te r  how i t  i s  in i t i a ted ,
h o w e v e r ,  p a r t  o f  i t s  p r o m i s e  i s  t h e  c o n s t a n t
a b i l i t y  t o  b u i l d  t h e  c a p a c i t i e s  o f  i n d i v i d u a l s
a n d  o r g a n i z a t i o n s  t o  m o v e  b e y o n d  c u r r e n t
understandings and pract ices (Al len & Calhoun,
1 9 9 8 ) .

More spec i f ica l ly,  the  purpose of  indiv idua l
t eacher  r e sea rch  i s  usua l l y  focused  on  changes
i n  a  s i n g l e  c l a s s r o o m ;  i n  a d d i t i o n ,  t e a m s  o f
t e a c h e r s  c o u l d  a l s o  u s e  a c t i o n  r e s e a r c h  t o
inve s t i g a t e  i s s u e s  o f  c o m m o n  c o n c e r n .  Fo r
e x a m p l e ,  w h e t h e r  a s  i n d i v i d u a l s  o r  t e a m s ,
t e a c h e r s  m a y  e x a m i n e  t h i n g s  l i k e  c l a s s r o o m
cl imate ,  management ,  ins t ruc t iona l  s t r a teg i e s ,
m a t e r i a l s ,  o r  s t u d e n t s ’  c o g n i t i v e  o r  s o c i a l
b e h av i o r  ( C a l h o u n ,  1 9 9 4 ) .  O n  a  b i g g e r  s c a l e ,
a n d  i n  c o l l a b o r a t i v e  s c h o o l - w i d e  r e s e a r c h ,
t e ache r s ,  admin i s t r a to r s ,  and  o the r  pe r sonne l
c o n v e n e  t o  s o l v e  a  p r o b l e m ,  s h a r e  a c r o s s
c l a s s r o o m s  w i t h i n  o n e  s c h o o l ,  o r  r e s e a r c h
to  f i nd  so lu t ions  to  d i s t r i c t -w ide  i s sue s.   T h i s
improves  a  s choo l  i n  th ree  venues :  the  f acu l t y
s h o u l d  b e  b e t t e r  a b l e  t o  w o r k  t o g e t h e r  t o
i d e n t i f y  a n d  s o l v e  p r o b l e m s  c o l l e c t i v e l y ;  t h e
e q u i t y  a m o n g  s t u d e n t s  s h o u l d  i m p r o v e  a s
a l l  a r e  o f f e r e d  d e v e l o p m e n t a l l y  a p p r o p r i a t e
l e ve l s  o f  i n s t r u c t i o n ;  a n d  t h e  s ch o o l ’s  l e ve l
o f  e x p e r t i s e  i n  t h e  a r e a  r e s e a r c h e d  i m p r o v e s
t h r o u g h o u t  t h e  e n t i r e  b u i l d i n g.   E d u c a t i o n a l
r e s e a r ch  m e t h o d o l o g y  i s  a p p r o a ch e d  i n  t h e

same manner,  whether init iated by an individual ,
a  t e a m ,  o r  t h e  e n t i r e  f a c u l t y.

Kur t  Lew in  ( 1952 )  f i r s t  co ined  and  sp r e ad
t h e  t e r m  a c t i o n  r e s e a r ch .  L e w i n  wa s  a  s o c i a l
p s y c h o l o g i s t  w h o  f o c u s e d  o n  t h e  a c t i o n  o f
u n d e r s t a n d i n g  c h a n g e  a s  i t  i m p a c t e d  i s s u e s
of  prejudice and democratic behaviors. According
to  Lewin ,  the  three  compulsory  charac te r i s t i c s
o f  a c t i o n  r e s e a r c h  i n c l u d e  i t s  p a r t i c i p a t o r y
c h a r a c t e r ,  i t s  d e m o c r a t i c  i m p u l s e ,  a n d  i t s
s i m u l t a n e o u s  c o n t r i b u t i o n  t o  s o c i a l  s c i e n c e
a n d  s o c i a l  ch a n g e .  I n  t e r m s  o f  m e t h o d ,  a
s e l f - r e f l e c t i v e  s p i r a l i n g  c y c l e  o f  p l a n n i n g ,
a c t i n g ,  o b s e r v i n g ,  a n d  r e f l e c t i n g  i s  c e n t r a l
to the action research approach (Carr & Kemmis,
1986) .  In  shor t ,  the  fundamenta l  a im of  ac t ion
r e s e a r c h  i s  t o  i m p r o v e  p r a c t i c e  r a t h e r  t h a n
t o  p r o d u c e  k n o w l e d g e  ( E l l i o t ,  1 9 9 1 ) .

A c t i o n  r e s e a r c h  i s  g e n e r a l l y  a  s e q u e n c e d
process,  wi th one broad step fol lowing another.
Therefore,  research first begins with the obvious
s t e p  o f  i d e n t i f y i n g  a n d  c l a r i f y i n g  a  g e n e r a l
i d e a ,  w h i c h  r e f e r s  t o  a  s t a t e  o f  a f f a i r s  o r  a
s i t u a t i o n  o n e  w i s h e s  t o  c h a n g e  o r  i m p r o v e
( E l l i o t ,  1 9 9 1 ,  L e w i n ,  1 9 4 7 ) .  Fo r  i n s t a n c e :

T h e  m a j o r i t y  o f  s t u d e n t s  i n  t h e  c l a s s
h a v e  d e v a l u e d  h o m e w o r k  t o  t h e  p o i n t  t h a t
m a n y  n o  l o n g e r  d o  i t ,  a n d  y e t  w e  a s  a  t e a m
s e e  t h i s  a s  a  c r i t i c a l  e x t e n s i o n  o f  t h e  c l a s s
p r o c e e d i n g s.   H ow  c a n  we  m a ke  h o m e wor k
t ime  p roduc t i ve  once  aga in?   How can  pa ren t s
h e l p  w i t h  t h i s ?   W h a t  i f  p a r e n t s  r e f u s e  t o
e m p h a s i z e  h o m e w o r k ?

M a n y  t e a c h e r s  l i k e  K a t h y  h a v e  b e g u n
t o  w o r r y  o v e r  t h e  e m p h a s i s  o n  h i g h  s t a k e s
summative test ing as opposed to a wel l -rounded
educat ion that  accounts  for  not  only  academics ,
but also social, emotional, and physical development
i n  t h e  e a r l y  a d o l e s c e n t .   H o w  c a n  w e  b l e n d
all of these concerns, including the acknowledged
n e e d  f o r  a c c o u n t a b i l i t y,  i n t o  o n e  s e a m l e s s
a p p r o a c h  t o  m i d d l e  g r a d e s  e d u c a t i o n ?

No mat ter  what  top ic  i s  se lec ted ,  educators
s h o u l d  b e  w a r y  a b o u t  c h o o s i n g  i s s u e s  t h a t
they cannot or should not impact, like socioeconomic
s t a t u s ,  a  ch i l d ’s  f a m i l y  t r a d i t i o n s ,  o r  c u l t u r a l
d i f f e r e n c e s .

The  s econd  s t ep  i s  r econna i s s ance  (Lew in ,
1 9 5 2 )  w h i c h  c a n  b e  d i v i d e d  i n t o  d e s c r i b i n g
t h e  f a c t s  o f  t h e  s i t u a t i o n  a n d  t h e n  e x p l a i n i n g
t h o s e  f a c t s .  I n  t h e  i n i t i a l  i d e n t i f i c a t i o n ,  t h e
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t e a c h e r  r e s e a r c h e r s  d e v e l o p  i n q u i r i e s  a s  t o
w hy  t h e  p r o b l e m  i s  o c c u r r i n g.  N e x t ,  ( L e w i n ,
1952)  they des ign a  working plan and deter mine
the  s t eps  nece s sa r y  fo r  succe s s fu l l y  execu t ing
t h e  p l a n .   T h e y  t h e n  b e g i n  t h e  p r o c e s s  o f
d a t a  c o l l e c t i o n  a n d  u n c o v e r i n g  t h e  a n s w e r s
t o  t h e i r  q u e s t i o n s  a b o u t  w h y  t h e  p r o b l e m
i n i t i a l l y  a r o s e  ( L e w i n ,  1 9 5 2 ) .  I n  d o i n g  s o,
these action researchers move from a description
o f  t h e  f a c t s  t o  a  c r i t i c a l  a n a l y s i s  o f  t h e  d a t a
a n d  c o n t e x t  s u r r o u n d i n g  t h e  p r o b l e m .

A s  K a t hy  c o u l d  t e l l  u s  c l e a r l y,  t h e  t h i r d
s t e p  i s  a l s o  t h e  m o s t  e xc i t i n g.   I t  i s  a t  t h i s
p o i n t  t h a t  t h e  r e s e a r c h e r s  m o v e  b a c k  i n t o
t h e i r  e n v i r o n m e n t  a n d  h a v e  a n  o p p o r t u n i t y
to implement the resul ts  of  their  data  col lect ion
a n d  a n a l y s i s ,  m a k i n g  c h a n g e s  b a s e d  o n  t h e i r
f i n d i n g s.   Fo r  e x a m p l e ,  K a t hy  p r e s e n t e d  h e r
frustrations to her team, who quickly acknowledged
t h a t  t h e y,  t o o,  wor r i e d  a b o u t  l o s i n g  t h e i r
personal  connect ions  wi th the i r  s tudents ’  l ives.
After  some reading and d iscuss ion that  focused
o n  A d v i s o r y,  t h e  t e a m  d e c i d e d  t o  a p p r o a ch
t h e  L e a d e r s h i p  C o u n c i l  f o r  p e r m i s s i o n  t o
i m p l e m e n t  a n  a c t i o n  r e s e a r c h  p r o j e c t  w i t h
t h e i r  s t u d e n t s .   T h e  t e a m  f e l t  t h a t  t h i s  c o u l d
p r o v i d e  a  p i l o t  a p p r o a c h  t h a t  m i g h t  l a t e r
l e a d  t o  a  f u l l  s c h o o l - w i d e  i m p l e m e n t a t i o n
of  Advisor y.   With suppor t  from the Leadership
C o u n c i l ,  g u i d a n c e  f r o m  K a t hy ’s  p r o f e s s o r ,
a n d  a  g r e a t  d e a l  o f  f o c u s e d  w o r k  b y  h e r
schoo l  t eam,  the  research  pro jec t  y i e lded  so l id
f ind ings.   These  were  shared  ac ross  the  midd le
s c h o o l  f a c u l t y  a t  o n e  o f  t h e  l a s t  m e e t i n g s
b e f o r e  s u m m e r  b r e a k ,  a n d  t h e  e n t i r e  g r o u p
a g r e e d  t o  i m p l e m e n t  A d v i s o r y  i n  t h e  f a l l .

Bo th  t e ache r s  and  s tuden t s  have  bene f i t ed
f r o m  a c t i o n  r e s e a r ch  i n  m a n y  way s.  Ke m b e r
e t  a l .  ( 2 0 0 0 )  f o u n d  t h a t  t e a c h e r s  a c q u i r e d  a
deepe r  unde r s t and ing  o f  i nnova t i v e  t e ach ing ,
were  ab l e  to  change  and  improve  the i r  cu r ren t
teaching practices, and became skilled educational
researchers in general. More specifically, (Kember,
2 0 0 0 )   n o t e d  t h a t  m a n y  p a r t i c i p a n t s  r e p o r t e d
acqu i r ing  deepe r  unde r s t and ing  o f  i nnova t i ve
teaching, or had changed the ways they conceptualized
t e a ch i n g.  F u r t h e r ,  t e a ch e r s  l i ke  K a t hy  w h o
never  fe l t  empowered enough to at tempt act ion
research, now find that this experience energizes

t h e m  t o  a c t i v a t e  t h e  c h a n g e  p r o c e s s  i n  t h e i r
e nv i r o n m e n t s .

In  t e r ms  o f  t e ache r - s tuden t  r e l a t i onsh ips,
t eacher s  a sce r t a ined  tha t  imp lement ing  ac t ion
r e s e a r c h  a l l o w e d  t h e m  t o  b e t t e r  u n d e r s t a n d
s t u d e n t  l e a r n i n g  a s  we l l  a s  t h e i r  a t t i t u d e s.
C o n s e q u e n t l y,  t e a ch e r s  we r e  m o r e  awa r e  o f
s t u d e n t s ’  n e e d s  a n d  f e e l i n g s ,  w h i c h  u s u a l l y
r e s u l t e d  i n  s t r o n g e r  r e l a t i o n s h i p s .   B e c a u s e
o f  t he  a c t i on  r e s e a r ch  p roce s s ,  m idd l e  s choo l
s tudents  prof i ted  in  the i r  l earn ing exper iences ,
l e a r n i n g  b e h av i o r s ,  a n d  l e a r n i n g  o u t c o m e s.
T h e i r  t e a c h e r s  p r o f i t e d  i n  a  n u m b e r  o f  w a y s ,
inc lud ing  inc rea sed  se l f - e s t eem and  inc rea sed
l e v e l s  o f  c o m p e t e n c e  i n  s o l v i n g  p r o b l e m s
a n d  m a k i n g  d e c i s i o n s  r e l a t e d  t o  t e a c h i n g  a n d
l e a r n i n g  ( O j a  &  S m u l y a n ,  1 9 8 9 ) .

T h o u g h  t h e  b e n e f i t s  o f  a c t i o n  r e s e a r c h
i n  t h e  c l a s s r o o m  a r e  c l e a r ,  t h e r e  a r e  s o m e
d ow n s i d e s .  K a r vo n o r- L e e  ( 1 9 9 8 )  wo n d e r s ,
“in a system where teachers already feel overwhelmed
b y  t e s t i n g  a n d  c u r r i c u l u m  e x p e c t a t i o n s  a n d
where  c lass  s izes  increase  ra ther  than decrease ,
h o w  c a n  I  c o n t i n u a l l y  e n g a g e  i n  p r o d u c t i v e
[ n a r r a t i v e ]  i n q u i r y  w i t h  m y  s t u d e n t s  a n d  t a k e
t i m e  t o  l i s t e n  t o  [ t h e m ] ? ”  T h i s  i s  a n  i s s u e
for most  teachers  in the publ ic  schools  because ,
l i k e  K a t hy,  mu ch  o f  t h e i r  c l a s s  t i m e  n ow
r e vo l ve s  a r o u n d  e n d - o f - t h e - y e a r  t e s t i n g.

However ,  there  are  some ways  to implement
a c t i o n  r e s e a r c h  w h i l e  t y i n g  i n  t h e  n e c e s s a r y
c u r r i c u l u m  a s  w e l l .  I t  t a k e s  t i m e ,  m a y b e  e v e n
y e a r s  t o  c o o r d i n a t e  a n  e f f e c t i v e  s y s t e m ,  b u t
i t  i s  wor t h  t h e  e f f o r t .   Fo r  e x a m p l e ,  a n d
p e r h a p s  m o s t  o bv i o u s l y,  t e a ch e r s  l i ke  K a t hy
assoc ia te  themse lves  w i th  un ivers i t y  programs
t h a t  t e a c h  t h e  a c t i o n  r e s e a r c h  p r o c e s s ,  a n d
then support  i t s  implementat ion .   This  support
l ends  in i t i a l  c red ib i l i t y,  t r ue ,  bu t  i t  does  more ;
i t  h e l p s  t e a c h e r s  g a i n  b o t h  t h e  c o n f i d e n c e
a n d  s k i l l s  n e c e s s a r y  f o r  n o t  o n l y  c o n d u c t i n g
the i r  own s tud ies ,  but  for  t each ing  the  process
t o  c o l l e a g u e s ,  w h o  t h e n  u s e  i t  a s  w e l l .   T h i s
r ipp l e  e f f ec t  c an  be  qu i t e  power fu l  i n  a  s choo l
o r  d i s t r i c t ,  a n d  c a n  b e  t h e  h a r b i n g e r  o f  m a n y
focused changes that lead to increased productivity
f o r  a l l  c o n s t i t u e n t s .   A  s e c o n d  s y s t e m  m i g h t
i n v o l v e  t h e  s e l f - e d u c a t i o n  t h a t  c o m e s  f r o m
p r o f e s s i o n a l  r e a d i n g s  a n d  d i s c u s s i o n s  a m o n g
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c o l l e a g u e s.   T h i s  f o r m  o f  s t a f f  d e ve l o p m e n t
c o s t s  n o  m o r e  t h a n  t h e  b o o k s  p u r c h a s e d ,
a n d  i t  c a n  l e a d  t o  c h a n g e s  t h a t  a r e  j u s t  a s
p o w e r f u l  a s  t h o s e  i n i t i a t e d  b y  a  u n i v e r s i t y
c l a s s room.   The  fo l lowing  sec t ion  can  perhaps
better  expla in th is,  as  i t  i l lustrates  a  univers i ty ’s
approach to teaching action research methodology,
and i t  might  a l so  be  used  wi th  facu l ty  members
w h o  a r e  i n t e r e s t e d  i n  r e a d i n g  a n d  s t u d y i n g
t h e  a p p r o a ch  a s i d e  f r o m  a  f o r m a l  c o u r s e .

C l a s s r o o m - B a s e d  A c t i o n  R e s e a r c h :
A n  I l l u s t r a t i o n

Kathy found that  her  univers i ty  exper iences
prepared her well for tackling classroom problems
a n d  c o n c e r n s  t h a t  c a u g h t  h e r  a t t e n t i o n .   L i k e
h e r  c o l l e a g u e s  i n  o u r  m i d d l e  g r a d e s  M a s t e r s
i n  E d u c a t i o n  ( M . E d . )  a n d  M a s t e r  o f  A r t s  i n
Te a ch i n g  ( M AT )  p r o g r a m s,  K a t hy  e ve n t u a l l y
t o o k  t h r e e  r e s e a r c h - b a s e d  c o u r s e s  w i t h i n  h e r
3 9 - h o u r  p r o g r a m :  R S C H  6 1 0 1 -  I n t r o d u c t i o n
to  Educa t i ona l  Re s e a r ch ,  MDLG 6225 - I s sue s
i n  M i d d l e  G r a d e s  E d u c a t i o n ,  a n d   M D S K
6 6 8 1 - t h e  C a p s t o n e  E x p e r i e n c e  c o u r s e .

R S C H  6 1 0 1  i s  a n  i n t r o d u c t o r y  r e s e a r c h
c o u r s e  c o v e r i n g  q u a l i t a t i v e  a n d  q u a n t i t a t i v e
m e t h o d o l o g i e s ,  a n d  i s  t h e  f i r s t  c l a s s  i n  t h e
p r o g r a m  s e q u e n c e .   A s  s u c h ,  i t  u n d e r s c o r e s
t h e  i m p o r t a n c e  o f  t e a c h e r  a s  r e s e a r c h e r ,  a n d
i t  o p e n s  t h e  d o o r  t o  a n  e m p o w e r i n g  p r o c e s s
tha t  s tudents  ca l l  on  throughout  the  remainder
o f  t h e i r  d e g r e e  p r o g r a m .  M D L G  6 2 2 5  i s
the  I s sues  in  Midd l e  Grades  Educa t ion  cour se
tha t  f i r s t  in t roduced  Kathy  to  ac t ion  re sea rch ,
a n d  s p e c i f i c a l l y,  t h e  p r o j e c t  t h a t  l e d  h e r  t o
e x a m i n e  h e r  s t u d e n t s ’  d e v e l o p m e n t a l  n e e d s
m o r e  c l o s e l y.

MDSK 6691, the f inal  course in the program,
p u l l s  t h e s e  t w o  c l a s s e s  t o g e t h e r  t h r o u g h  a n
individual capstone project that uti l izes research
m e t h o d o l o g y  i n  a  m i d d l e  g r a d e s  s e t t i n g.  I t
i s  i n  t h i s  l a s t  c o u r s e  t h a t  s t u d e n t s  l i k e  K a t h y
c o m p l e t e  t h e  p l a n n i n g  a n d  i m p l e m e n t a t i o n
o f  t h e i r  a c t i o n  r e s e a r c h  p r o j e c t s  ( D e t a i l s  i n
A p p e n d i x  A ) .   A s  i s  f a i r l y  t r a d i t i o n a l  a c r o s s
institutions of higher education, students choose
a  c o m m i t t e e  o f  t h r e e  g r a d u a t e  f a c u l t y  t o
d i r e c t  t h e i r  r e s e a r ch ,  w h i ch  i n c l u d e s  a  ch a i r .
Because  of  the i r  work  in  MDLG 6225 ,  s tudents

have  s e l e c t ed  a  top i c  and  comp le t ed  a  g ene r a l
r ev i ew  o f  r e l a t ed  l i t e r a tu re  p r io r  to  beg inn ing
t h i s  f i n a l  c o u r s e .  I n  c o n s u l t a t i o n  w i t h  t h e
c o u r s e  i n s t r u c t o r  a n d  c o m m i t t e e  c h a i r ,  t h e
s t u d e n t  i m m e d i a t e l y  c o m p l e t e s  t h e  p r o p o s a l
a n d  s u b m i t s  i t  t o  t h e  u n i v e r s i t y  I n s t i t u t i o n a l
R e v i e w  B o a r d  ( I R B ) ,  a  p r o c e s s  t h a t  o f t e n
occurs  be fore  the  f i r s t  c l a s s  mee t ing  in  MDSK
6 6 9 1 .  O n c e  t h e  p r o p o s a l  h a s  b e e n  a p p r o v e d
by  the  IRB,  the  s tudent  beg ins  co l l ec t ing  da t a .

S p e c i f i c a l l y,  i n  t h e  M D S K  6 6 9 1  c o u r s e
the instructor guides the class’s students through
t h e  p r o c e s s  a n d  p r o v i d e s  t h e m  w i t h  m a n y
e x a m p l e s  o f  a c t i o n  r e s e a r c h ,  w h i c h  l e a d s  t o
a  d e e p e r  u n d e r s t a n d i n g  o f  t h i s  p r o c e s s .  O n e
o f  t h e  a r e a s  o f  c l a r i f i c a t i o n  i n c l u d e s  h e l p i n g
s t u d e n t s  l e a r n  w h a t  a c t i o n  r e s e a r c h  i s  a n d
w h a t  i t  i s  n o t .  T h e  c u r r e n t  c o u r s e  i n s t r u c t o r
u s e s  t h e  M a d i s o n  W i s c o n s i n  M e t r o p o l i t a n
S ch o o l  D i s t r i c t ’s  we b s i t e
http://www.madison.k12.wi.us/sod/car/cardo.html
a s  a  s p r i n g b o a r d  f o r  e x p l a i n i n g  w h a t  a c t i o n
r e s e a r c h  i s  n o t :

1 . I t  i s  n o t  t h e  u s u a l  t h i n g s  t e a c h e r s  d o
w h e n  t h e y  t h i n k  a b o u t  t h e i r  t e a ch i n g.  I t  i s
s y s t e m a t i c  a n d  i n v o l v e s  c o l l e c t i n g  e v i d e n c e
o n  w h i c h  t o  b a s e  r i g o r o u s  r e f l e c t i o n .

2 . I t  i s  not  just  problem solv ing.  I t  involves
prob lem pos ing ,  and  not  ju s t  p rob lem so lv ing.
I t  d o e s  n o t  s t a r t  f r o m  a  v i e w  o f  p r o b l e m s
a s  p a t h o l o g i e s .  I t  i s  m o t i va t e d  by  a  q u e s t  t o
improve  and unders tand the  wor ld  by  chang ing
i t  a n d  l e a r n i n g  h o w  t o  i m p r o v e  i t  f r o m  t h e
e f f e c t s  o f  t h e  c h a n g e s  m a d e .

3 .  I t  i s  n o t  r e s e a r c h  o n  o t h e r  p e o p l e .  I t
i s  r e s e a r c h  b y  p a r t i c u l a r  p e o p l e  o n  t h e i r  o w n
wor k  t o  h e l p  t h e m  i m p r ove  w h a t  t h e y  d o.  I t
d o e s  n o t  t r e a t  p e o p l e  a s  o b j e c t s .

4 . I t  i s  n o t  a  s c i e n t i f i c  m e t h o d  a p p l i e d
to  t e a ch ing.  I t  i s  no t  abou t  hypo the s i s  t e s t i ng
o r  a b o u t  u s i n g  d a t a  t o  c o m e  t o  c o n c l u s i o n s.
I t  i s  c o n c e r n e d  w i t h  c h a n g i n g  s i t u a t i o n s ,  n o t
j u s t  i n t e rp re t ing  them.  I t  t ake s  the  r e s ea r che r
into v iew. I t  i s  a  systemat ica l ly  evolv ing process
of changing both the researcher and the situation
i n  w h i ch  h e  o r  s h e  wor k s.

O n c e  o u r  g r a d u a t e  s t u d e n t s  a r e  a b l e  t o
i d e n t i f y  a c t i o n  r e s e a r c h ,  t h e y  a r e  i n s t r u c t e d
t o  c o n s i d e r  q u e s t i o n s  t h e y  m a y  w a n t  t o  a s k .
G e n e r a l l y,  t h e y  a r e  r e q u i r e d  t o  t h i n k  a b o u t
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t h e  s i g n i f i c a n c e  o f  t h e i r  t o p i c ,  w h i c h  s h o u l d
b e  b a s e d  o n  t h e i r  o w n  c l a s s r o o m  e x p e r i e n c e s
(wi th  the  caveat  that  they  may dec ide  to  change
topics or procedures as the research progresses) .
I n  a d d i t i o n ,  t h e y  a r e  a s k e d  t o  c o n s i d e r  s u c h
t h i n g s  a s  w h e t h e r  t h e y  c a n  c o n t r o l  t h e  t o p i c
a n d  i f  t h e y  c a n  c o n d u c t  t h e  r e s e a r c h  i n  t h e
t i m e  p e r i o d  t h e y  h a v e  ( u s u a l l y  o n e  t o  t w o
s e m e s t e r s ) .

A g a i n ,  u s i n g  t h e  M a d i s o n  w e b s i t e  a s  a
springboard, our students are shown the benefits
o f  t h e i r  r e s e a r c h ,  w h i c h  g e n e r a l l y  i n c l u d e :
shar ing  and  co l l abora t ion  ac ross  depar tments ,
discipl ines,  and grade levels ;  increasing dialogue
about  instruct ional  i ssues  and s tudent  learning ;
e n h a n c i n g  c o m m u n i c a t i o n  b e t w e e n  t e a c h e r s
a n d  s t u d e n t s ;  i m p r ov i n g  t h e  p e r f o r m a n c e
o f  s t u d e n t s ;  r e v i s i n g  p r a c t i c e  b a s e d  o n  n e w
knowledge about teaching and learning; increasing
teacher-designed and initiated staff development;
deve loping  pr ior i t ies  for  school-wide p lanning
a n d  a s s e s s m e n t  e f f o r t s ;  a n d  c o n t r i b u t i n g  t o
t h e  p r o f e s s i o n ’s  b o d y  o f  k n ow l e d g e  a b o u t
t e a ch i n g  a n d  l e a r n i n g.

W i t h  s u c h  o b v i o u s  b e n e f i t s ,  w e  f i n d  t h a t
our  mas te r s ’  c and ida te s  become exc i t ed  about
t h i s  o p p o r t u n i t y  a n d  a r e  e a g e r  t o  c o n d u c t
research that  can provide genuine and susta ined
improvements  in  the i r  c l ass rooms and schools.
T h e y  f e e l  e m p o w e r e d  a s  t h e y  r e f l e c t  o n  a n d
a s s e s s  t h e i r  t e a ch i n g.  T h e y  l i ke  t h e  i d e a  o f
testing their ideas and assessing the effectiveness
of  new approaches.  F ina l l y,  shar ing wi th fe l low
c l a s s  m e m b e r s  a n d  m a k i n g  d e c i s i o n s  a b o u t
a p p r o a c h e s  t o  t h e i r  r e s e a r c h  l e a d s  t o  a  s e n s e
o f  r e n e w a l  a n d  a n t i c i p a t i o n  a b o u t  m a k i n g
c h a n g e s  t h a t  c a n  d r a m a t i c a l l y  i m p r o v e  t h e i r
t e a ch i n g  s i t u a t i o n s.

There is a growing body of evidence featuring
the  pos i t i ve  pe r sona l  and  p ro fe s s iona l  e f f ec t s
t h a t  e n g a g i n g  i n  a c t i o n  r e s e a r c h  h a s  o n  t h e
practitioner (Goswami & Stillman, 1987; Lieberman,
1 9 8 8 ) .  Fo r  e x a m p l e ,  a c t i o n  r e s e a r ch  p r ov i d e s
teachers with the opportunity to gain knowledge
and  sk i l l  i n  r e sea rch  methods  and  app l i ca t ions
a n d  t o  b e c o m e  m o r e  a w a r e  o f  t h e  o p t i o n s
a n d  p o s s i b i l i t i e s  f o r  c h a n g e .  T h e y  b e c o m e
m o r e  c r i t i c a l  a n d  r e f l e c t i v e  a b o u t  t h e i r  o w n
p r a c t i c e  ( O j a  &  P i n e ,  1 9 8 9 ;  S t r e e t ,  1 9 8 6 ) .
Final ly,  research indicates that teachers engaging

i n  a c t i o n  r e s e a r c h  a t t e n d  m o r e  c a r e f u l l y  t o
their methods, their perceptions and understandings,
a n d  t h e i r  w h o l e  a p p r o a c h  t o  t h e  t e a c h i n g
p r o c e s s .

I n  C o n c l u s i o n

R u d d u c k ,  1 9 8 8  o n c e  s a i d ,  “ I t  i s  t e a c h e r s
w h o,  i n  t h e  e n d ,  w i l l  ch a n g e  t h e  wor l d  o f
the  s choo l  by  unde r s t and ing  i t .  “   As  t e a che r s
e n g a g e  i n  a c t i o n  r e s e a r c h  t h e y  i n c r e a s e  t h e i r
understanding of  the schooling process. Teachers’
l e a r n i n g  h a s  a n  i m p a c t  o n  w h a t  h a p p e n s  i n
c l a s s r o o m s  a s  w e l l  a s  t h e  d i r e c t i o n s  o f  s t a f f
d e v e l o p m e n t  a n d  s c h o o l  i m p r o v e m e n t .  A s
C o ch r a n - S m i t h  a n d  L y t l e  ( 1 9 9 0 )  s u g g e s t ,  t h e
u n i q u e  f e a t u r e  o f  t e a c h e r s ’  q u e s t i o n s  i s  t h a t
t h e y  e m a n a t e  s o l e l y  n e i t h e r  f r o m  t h e o r y  n o r
f r o m  p r a c t i c e ,  b u t  f r o m  “ c r i t i c a l  r e f l e c t i o n
o n  t h e  i n t e r s e c t i o n  o f  t h e  t wo ”  ( p.  6 ) .  I t  h a s
b e e n  s a i d  t h a t ,  t e a c h e r s  o f t e n  l e a v e  a  m a r k
o n  t h e i r  s t u d e n t s ,  b u t  t h e y  s e l d o m  l e a v e  a
mark on their profession (Wolfe,  1989).  Through
act ion research teachers wi l l  inf luence decis ions
and  become ac t ive  s t akeho lders  in  educa t iona l
ch a n g e s  a n d  i m p r ove m e n t s .
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A p p e n d i x  A
C a p s t o n e  P r o j e c t :  A c t i o n

R e s e a r c h U n i v e r s i t y  o f  N o r t h  C a r o l i n a  a t
C h a r l o t t e D e p a r t m e n t  o f  M i d d l e ,
S e c o n d a r y,  a n d  K - 1 2  E d u c a t i o n

T h e  C a p s t o n e  E x p e r i e n c e  f o r  t h e  M . E d .  o r
M A T  i n  M i d d l e  G r a d e s  E d u c a t i o n

T H E  M A S T E R ’ S  AC T I O N  R E S E A RC H
P R O J E C T

D e a r  G r a d u a t e  S t u d e n t :
Please carefully read these descriptive materials

about  the  opt ion ava i lab le  to  you as  a  candidate
i n  t h e  M . E d .  o r  M A T  d e g r e e  p r o g r a m .   W h e n
y o u  h a v e  c h o s e n  a n  a c t i o n  r e s e a r c h  t o p i c ,
p l e a s e  s c h e d u l e  a n  a p p o i n t m e n t  w i t h  y o u r
commi t t ee  cha i r .   T h i s  ded i ca t ed  consu l t a t ion
s h o u l d  b e  h e l d  ( e a r l y  i n  t h e  M . E d .  p r o g r a m
o r  e a r l y  i n  P h a s e  Two  o f  t h e  M AT  P r o g r a m )
i n  o r d e r  t o  t h o r o u g h l y  e x p l o r e  y o u r  t o p i c
a n d  t o  t h e n  b e g i n  p l a n n i n g  a n d  d e v e l o p i n g
th i s  r equ i rement ,  wh ich  w i l l  cu lmina te  in  your
l a s t  c o u r s e ,  M D S K  6 6 9 1 .  M D S K  6 6 9 1  c a n n o t
b e  t a k e n  p r i o r  t o  t h e  s e m e s t e r  y o u  p l a n  t o
g r a d u a t e  a n d  m a y  n o t  b e  t a k e n  u n t i l  t h e  l a s t
s i x  h o u r s  o f  t h e  p r o g r a m .  I t  m a y  n o t  b e
t aken  w i th  more  tha t  one  o the r  g r adua t e  l eve l
c o u r s e .

T h e  a c t i o n  r e s e a r c h  m o d e l  i s  g e n e r a l l y
conduc t ed  i n  you r  own  c l a s s room.   I t  f o cu s e s
o n  a  p o i n t  o f  i n t e r e s t  o r  c o n c e r n  t h a t  y o u
h a v e  a n d  a l l o w s  y o u  t o  u t i l i z e  y o u r  r e s e a r c h
sk i l l s  to  address  th i s  i s sue  in  a  prac t i ca l  for mat
des igned to improve your c lassroom. Grounded
i n  r e s e a r c h  a n d  f o c u s e d  d a t a  c o l l e c t i o n ,  t h e
p r o j e c t  w i l l  y i e l d  s u g g e s t i o n s  u s e f u l  t o  yo u
a n d  t o  y o u r  c o l l e a g u e s  a t  s c h o o l ,  a s  w e l l  a s
in conference, staff development, and publication
s i t u a t i o n s.   Yo u  s h o u l d  r e m a i n  awa r e  o f  t h e
C o l l e g e ’s  C o n c e p t u a l  Fr a m e wor k  a t  a l l  t i m e s,
a n d  y o u  s h o u l d  s e l e c t  y o u r  t o p i c  o r  i s s u e
w i t h  o n e  o r  m o r e  s t r a n d s  o f  t h i s  f r a m e w o r k
i n  m i n d .   A g a i n ,  y o u r  C o m m i t t e e  C h a i r  c a n
g u i d e  y o u  t h r o u g h  t h i s  i n i t i a l  s t e p  t o  d e e p e r
u n d e r s t a n d i n g.

T h e  C o l l e g e  o f  E d u c a t i o n’s  Fr a m e wor k
gu ides  a l l  t e ache r  educa t ion  p rograms  a t  UNC
C h a r l o t t e  b y  s u p p o r t i n g  t h e  d e v e l o p m e n t  o f
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Excel lent  Profess ionals  who are  knowledgeable
a b o u t  t h e i r  s u b j e c t  m a t t e r ,  l e a r n e r s ,  s c h o o l s ,
p rob lems  and  so lu t ions ;  e f f ec t ive  in  p l ann ing ,
t e a c h i n g ,  a s s e s s i n g ,  m o d i f y i n g ,  a n d  r e l a t i n g ;
r e f l e c t i v e  a b o u t  t h e i r  o w n  b e l i e f s ,  p r a c t i c e s ,
effectiveness,  and growth; leaders with students,
parents, colleagues, and community; and responsive
t o  t h e  d i v e r s e  n e e d s  o f  s t u d e n t s ,  p a r e n t s ,
and professional communities. These five standards
s h o u l d  h e l p  g u i d e  y o u  i n  t h e  s e l e c t i o n  a n d
implementat ion of your act ion research project .

Yo u  w i l l  n e e d  t o  f o r m  a  c o m m i t t e e  o f
t h r e e  m e m b e r s.  Yo u r  c o m m i t t e e  ch a i r  a n d
one other  committee  member  must  be  members
o f  t h e  M D S K  D e p a r t m e n t ;  t h e  t h i r d  m e m b e r
may be a member of another UNCC department.
A l l  c o m m i t t e e  m e m b e r s  m u s t  b e  G r a d u a t e
Facu l t y.  T he  caps tone  p ro j ec t  r equ i r e s  an  o ra l
p r e s e n t a t i o n  b y  y o u r  G r a d u a t e  C o m m i t t e e
during your final semester.  This will be scheduled
a n d  r e h e a r s e d  d u r i n g  t h e  c a p s t o n e  c o u r s e ,
M D S K  6 6 9 1 .

T h e  f o l l o w i n g  p a g e s  s u p p l y  a  g r e a t  d e a l
o f  d e t a i l ,  a n d  y o u r  a d v i s o r  c a n  a n s w e r  a l l
of  your questions. With that bit said, congratulations
o n  yo u r  a c c e p t a n c e  i n t o  a  s t r o n g  M a s t e r ’s
d e g r e e  p r o g r a m .   N ow  l e t ’s  g e t  s t a r t e d !

T H E  M A S T E R ’ S  A C T I O N  R E S E A R C H
P R O J E C T  I N  M I D D L E  G R A D E S  A N D

S E C O N DA RY  E D U C A T I O N

D e f i n i t i o n :
T h e  M a s t e r ’s  A c t i o n  Re s e a r c h  P r o j e c t

i s  a  f o r m a l  p i e c e  o f  s t u d e n t  s ch o l a r s h i p
t h a t  i n v e s t i g a t e s  a  p a r t i c u l a r  p r o b l e m  i n
m i d d l e  g r a d e s  o r  s e c o n d a r y  e d u c a t i o n
a n d  a t t e m p t s  t o  p r o v i d e  a  d a t a - b a s e d ,
p r a c t i c a l  s o l u t i o n  t o  t h a t  p r o b l e m .   I t
r e f l e c t s  a  s y n t h e s i s  o f  a l l  f i v e  p r o g r a m
g o a l s  ( a  t e a c h e r  w h o  i s  k n o w l e d g e a b l e ,
e f f e c t i v e ,  r e f l e c t i v e ,  r e s p o n s i v e ,  a n d
w h o  e x h i b i t s  l e a d e r s h i p  s k i l l s ) .

C o m p o n e n t s  o f  t h e  D e v e l o p m e n t  a n d
E x e c u t i o n  o f  a  M a s t e r ’ s  A c t i o n
R e s e a r c h  P r o j e c t ,  t o  b e  G u i d e d  B y
Yo u r  G r a d u a t e  C o m m i t t e e  C h a i r :
D e v e l o p m e n t  o f  a  t e n t a t i v e  p r o p o s a l
p r i o r  t o  M D S K  6 6 9 1
A p p r o v a l  f r o m  t h e  I n s t i t u t i o n a l
R e s e a r c h  B o a r d
C o m p l e t i o n  a n d  p r e s e n t a t i o n  o f  a
f o r m a l  p r o p o s a l  t o  yo u r  G r a d u a t e
C o m m i t t e e
A p p r o v a l  o f  t h a t  p r o p o s a l  b y  y o u r
G r a d u a t e  C o m m i t t e e
I m p l e m e n t a t i o n  o f  t h e  p r o p o s e d
r e s e a r c h  p r o j e c t  b e f o r e  a n d / o r  d u r i n g
M D S K
6 6 9 1
C o m p l e t i o n  o f  a  a c t i o n  r e s e a r c h
d o c u m e n t  d u r i n g  M D S K  6 6 9 1
P r e s e n t a t i o n  o f  t h e  r e s u l t s  d u r i n g
M D S K  6 6 9 1

P r o g r a m m a t i c  S u p p o r t  f o r  t h e
M a s t e r ’ s  A c t i o n  R e s e a r c h  P r o j e c t :
D e v e l o p m e n t  o f  p e r s p e c t i v e s  a n d
e x t e n d e d  e x a m i n a t i o n  o f  c r i t i c a l  i s s u e s
i n  m i d d l e  o r  s e c o n d a r y  g r a d e s  e d u c a t i o n
D e v e l o p m e n t  o f  b a s i c  s k i l l s  i n
q u a n t i t a t i v e  a n d  q u a l i t a t i v e  r e s e a r c h
d e s i g n  a n d  m e t h o d o l o g y  i n  c o u r s e wo r k ;
f o r  e x a m p l e ,  R S C H  6 1 0 1
I m p l e m e n t a t i o n  o f  a  c l a s s r o o m - b a s e d
a c t i o n  r e s e a r c h  p r o j e c t
D e v e l o p m e n t  o f  t h e  i n i t i a l  p r o p o s a l
t h r o u g h  a  D e p a r t m e n t  G r a d u a t e
C o m m i t t e e  p r i o r  t o  M D S K  6 6 9 1  a n d
b a s e d  o n  R S C H  6 1 0 1
C o l l a b o r a t i v e  s u p p o r t  f r o m  p e e r s  a n d
D e p a r t m e n t  f a c u l t y  t h r o u g h o u t
c o u r s e w o r k
D e v e l o p m e n t  a n d  p r e s e n t a t i o n  o f  f i n a l
a c t i o n  r e s e a r c h  r e p o r t  i n  M D S K  6 6 9 1
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T h e  M a s t e r ' s  A c t i o n  R e s e a r c h  P r o j e c t
N o t e s  a n d  S u g g e s t i o n s  f o r  G r a d u a t e
C o m m i t t e e  Wo r k  a n d  i n  M D S K  6 6 9 1

 C a r e f u l l y  r e v i e w  b o t h  t h e  D e p a r t m e n t ’s
packet of  information describing this capstone
o p t i o n .   Fo l l ow  a l l  p r o c e d u r e s  c a r e f u l l y,
i n c l u d i n g  r e g u l a r  c o n s u l t a t i o n  w i t h  y o u r
C h a i r  a n d  G r a d u a t e  C o m m i t t e e  m e m b e r s.

 Make certain that you have ful l  IRB approval
b e f o r e  y o u  b e g i n  y o u r  d a t a  c o l l e c t i o n .

 I n c o r p o r a t e  e v e r y t h i n g  y o u ’ v e  l e a r n e d
i n  yo u r  r e s e a r c h  c o u r s e  a n d  o t h e r  c l a s s e s .

 The following suggestions are simply another
way of discussing the points from the Department
a n d  C o l l e g e  g u i d e l i n e s  a n d  y o u r  r e s e a r c h
c l a s s.

P H A S E  O N E :   S E L E C T I N G  A  T O P I C
Choose topic  of  genuine interest  or  concern

A .  M u s t  h a v e  h i g h  l e v e l  o f  i n t e g r i t y  a n d
a c a d e m i c  r i g o r
B. Must demand intense study in your classroom
( Yo u ’ l l  l i ve  w i t h  i t  f o r  a  l o n g  t i m e ! )
C .  M a y  n e e d  f r e q u e n t  c o l l a b o r a t i o n  a m o n g
t e a m  o r  d e p a r t m e n t  m e m b e r s ,  b u t  y o u  a r e
s o l e l y  r e s p o n s i b l e  f o r  t h e  f i n a l  r e p o r t
D.  Fo r  e x a m p l e ,  t o p i c s  m i g h t  i n c l u d e :

1.  The achievement gap in reading among
y o u r  7 th  g r a d e  s t u d e n t s
2. Using textbooks vs. computer generated
r e a d i n g  s e l e c t i o n s

E .  H a s  y o u r  c o n c e r n  o r  i n t e r e s t  a l r e a d y
b e e n  t h o r o u g h l y  a d d r e s s e d  i n  a  w a y  t h a t
r e l a t e s  t o  yo u r  s p e c i f i c  s i t u a t i o n ?   I f  s o,
then  s imp l y  r e ad  and  in t e rp re t  those  s tud i e s
i n t o  y o u r  c o n t e x t  a n d  d o n ’ t  s p e n d  t i m e
“ r e i n v e n t i n g  t h e  w h e e l . ”   S e l e c t  a n o t h e r
c o n c e r n  o r  i s s u e  t o  i n v e s t i g a t e .
F. I f  n o t ,  o r  i f  i n  a  w a y  t h a t  d o e s  n o t  f u l l y
address your topic ,  ask yourself  i f  this  remains
o f  i n t e r e s t  t o  y o u .
G.  D i s c u s s  yo u r  p o s s i b l e  t o p i c  s e l e c t i o n
w i t h  yo u r  c o l l e a g u e s.   D o e s  i t  s t i l l  s o u n d
v a l u a b l e ?   I f  y e s ,  p r o c e e d .

PHASE TWO:  DRAFTING THE PROPOSAL
Draft  the proposal  in future tense,  including

a  s i g n a t u r e  p a g e .   I t  b e c o m e s  y o u r  c o n t r a c t
w i t h  y o u r  c o m m i t t e e  a n d  t h e r e f o r e ,  m u s t
h a v e  t h e  s i g n a t u r e  o f  e a c h  m e m b e r  o f  y o u r
c o m m i t t e e .
H. I n t r o d u c t i o n  a n d  O ve r v i e w  ( i n c l u d i n g  a n
i d e n t i f i c a t i o n  o f  t h e  p r o b l e m )

1 . A  r a t i o n a l e  f o r  c h o o s i n g  t o p i c
2 . B r i e f  l o o k  a t  w h a t  y o u  p r o p o s e  t o
do in order to direct ly  address your cur ios i ty
o r  c o n c e r n .   O n e  c o m m o n  ( a n d  e f f e c t i v e )
w a y  t o  a c c o m p l i s h  t h i s  i s  t o  l i s t  t w o  t o
four  quest ions that  you’d l ike  to invest ig ate.
Later, address these questions in the conclusion
s e c t i o n  b y  d i s c u s s i n g  a  p o s s i b l e  a n s w e r
f o r  e a c h  o n e .  T h e s e  a n s w e r s  w i l l  b e  b a s e d
o n  a  c o m b i n a t i o n  o f  y o u r  l i t  r e v i e w  a n d
d a t a  a n a l y s i s .
3 . Are there terms that are fair ly uncommon
t o  t h e  g e n e r a l  p o p u l a t i o n ,  y e t  w h i c h  a r e
c r i t i c a l  t o  t h e  u n d e r s t a n d i n g  o f  y o u r  f i n a l
r e p o r t ?   I f  s o,  d e f i n e  t h e m  n ow  a s  yo u
w i l l  u s e  t h e m  l a t e r ;  f o r  e x a m p l e :   l i t e r a c y,
early adolescence, criterion referenced testing)

I .   R e v i e w  o f  t h e  L i t e r a t u r e
4 . What have others researched and concluded
a b o u t  y o u r  t o p i c ?
5 . G o  b a c k  t h r o u g h  a n y  s t a n d a r d  r e a d i n g
d o n e  i n  I I  ( a b o v e ) .   W h i c h  s t u d i e s  w e r e
mos t  v a l u ab l e  fo r  pu rpose s  o f  you r  s t udy ?
6 . Organize these into an annotated bibliography
( A PA  5 th e d i t i o n  s t y l e  c i t a t i o n  a n d  t wo
or three summariz ing sentences that  direct ly
c o n n e c t  i t  t o  y o u r  s t u d y ) .
7 . B e g i n  t o  w r i t e  t h i s  s e c t i o n .   ( T h e  m o r e
yo u  d o  n ow,  t h e  l e s s  yo u ’ l l  d o  l a t e r . )   I f
t ime doesn’t  per mit ,  then a heavy annotat ion
w i l l  b e  a c c e p t a b l e  i n  t h e  f i n a l  p r o p o s a l ,
b u t  n o t  i n  t h e  f i n a l  p r o d u c t .
8 . O t h e r  t i t l e s  m a y  b e  a d d e d  l a t e r ,  b u t
f o r  t h e  m o s t  p a r t ,  f e w  t o  n o n e  m a y  b e
d e l e t e d .
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J.   Re s e a r ch  Q u e s t i o n s ,  M e t h o d o l o g y  a n d
P r o c e d u r e s

9 . Context  of  s tudy,  inc luding par t ic ipants
( Yo u ’ l l  wa n t  o t h e r  t e a ch e r s  t o  s e e  h ow
y o u r  c o n t e x t  c o m p a r e s  t o  t h e i r s  f o r  t h e
purpose of  replication or enhanced understanding.)
Include all  things of importance; for example,
i f  y o u r  t o p i c  i s  w r i t i n g ,  y o u ’ l l  w a n t  t o
report  s tudents ’  l i teracy leve ls ,  grade leve ls ,
a g e s ,  e t c .
1 0 . How will you gather your data?  Determine
informal and formal data collection procedures
a n d  v a l i d  a n d  r e l i a b l e  i n s t r u m e n t s ;  u s e
a t  l e a s t  t h r e e  d i f f e r e n t  s o u r c e s  f o r  y o u r
d a t a  c o l l e c t i o n  ( f o r  e x a m p l e :   s u r ve y s ,
q u e s t i o n n a i r e s ,  i n t e r v i e w s  w i t h  va r i o u s
stakeholders, your observations and a researcher’s
f ie ld log,  v ideo and/or audio taping,  s tudent
writing and/or journals, a colleague’s contribution
t h r o u g h  o b s e r va t i o n s  o r  s u ch ,  a r ch iva l
da t a ,  check l i s t  o f  common cha rac t e r i s t i c s ,
e t c . )
1 1 . Draf t  the  des ign  of  your  da ta  co l l ec t ion
i n s t r u m e n t s .  S e l e c t  a  m e t h o d  t h a t  wor k s
f o r  y o u r  A c t i o n  R e s e a r c h  p r o j e c t .  ( T h i s
w i l l  e n s u r e  c o m m i t t e e  f e e d b a c k . )
1 2 . How will you analyze the data (Quantitatively?
Q u a l i t a t i v e l y ?   A  c o m b i n a t i o n ?   A n d  t h e n
h ow,  w i t h i n  t h o s e  s p e c i f i c  p a r a m e t e r s )
1 3 . H o w  w i l l  y o u  r e p o r t  t h e  d a t a ?   ( b a r
g r a p h ,  c a s e  s t u d y,  t a b l e s ,  e t c . )   B e  ve r y
s p e c i f i c ,  t h o u g h  t h i s  m ay  ch a n g e  s l i g h t l y.

K .   S u g g e s t e d  f o r m a t :
1 4 . Ti t le  page  ( indicate  that  you’re  an M.Ed.
o r  P h a s e  Two  M AT  c a n d i d a t e )
1 5 . S e c t i o n s  ( a s  d e s c r i b e d  a b o v e )
1 6 . B i b l i o g r a p h y
1 7 . A p p e n d i c e s  ( L a b e l e d  i n d i v i d u a l l y )

• S u b m i t  y o u r  p r o p o s a l  f o r  f e e d b a c k
f r o m  t h e  c o m m i t t e e .
• W hi l e  you ’r e  wa i t i ng ,  con t inue  to  work
o n  yo u r  l i t e r a t u r e  r e v i e w.   Re m e m b e r
t o  s t a y  f o c u s e d  o n  y o u r  t o p i c !
• A s  y o u  i m p l e m e n t  e a c h  s e c t i o n ,  r e v i s e
i t  f o r  p a s t  t e n s e .

PHASE THREE:  REPORTING THE RESULTS
( i n c l u d i n g  a n a l y s i s  a n d  f i n d i n g s )  R e f e r
t o  A PA ,  5 t h e d i t i o n  f o r  e x a m p l e s

A . W h a t  d i d  y o u r  s u b j e c t s  s a y ?   W h a t  d o
y o u  d a t a  i n d i c a t e ?  ( C a n  y o u  v e r i f y  t h i s  b y
f i n d i n g  t h e  s a m e  t h i n g  i n  m u l t i p l e  p i e c e s
o f  c o l l e c t e d  d a t a ?  C a n  y o u  t r i a n g u l a t e  y o u r
da t a  f rom the  source s  you  have  u sed? )  Move
logically through each data collection instrument
a n d  r e p o r t  w h a t  i t  t o l d  y o u .   D o  n o t  a d d
personal opinions here, simply the infor mation
that you collected from the study’s par ticipants.
B. K e e p  c l a r i t y  a t  a  p r e m i u m  b y  u s i n g
s u b - h e a d s  a n d  v i s u a l  o r g a n i z e r s  w h e n e v e r
p o s s i b l e .   E a c h  f i g u r e ,  t a b l e ,  g r a p h ,  e t c .
s h o u l d  b e  f o l l o w e d  b y  a  b r i e f  p a r a g r a p h
o f  e x p l a n a t i o n .
C . Ke e p  t h i s  s e c t i o n  f o c u s e d  a n d  c l e a r .
I t  c a n  g e t  t e d i o u s  a n d  h a z y.

PHASE FOUR:  DRAWING CONCLUSIONS
BA S E D  O N  T H E  A NA LY S I S  A N D  I T S
L I N K  T O  T H E  E X I S T I N G  R E S E A R C H

A .  T i e  y o u r  l i t  r e v i e w  a n d  t h e  r e s u l t s  o f
y o u r  d a t a  c o l l e c t i o n  t o g e t h e r :   D o e s  o n e
s u p p o r t  t h e  o t h e r ?   I f  s o,  h ow ?   I f  n o t ,
why  not ?  I f  no t ,  how does  your  s tudy  change
o r  a d d  t o  t h e  e x i s t i n g  k n o w l e d g e  b a s e ?
B.  W h a t  h a s  t h i s  s t u d y  t a u g h t  yo u  a n d / o r
h o w  w i l l  i t  c h a n g e  y o u r  t e a c h i n g  o r  c l a s s
p r o c e d u r e s ?   D o e s  i t  h a v e  a n y  i m p l i c a t i o n s
for  your  team members  or   school  co l leagues?
( T h i s  w i l l  b e  v e r y  p e r s o n a l  a n d  m a y  i n c l u d e
a  s t a t emen t  o r  two  tha t  i nd i c a t e s  t he  deg r e e
t o  w h i c h  y o u  d e e m  t h e  s t u d y  s u c c e s s f u l . )
C.  Are there implicat ions for further research?
I f  s o,  w h a t ?
D. O t h e r  c o n c l u d i n g  c o m m e n t s  t h a t  m ay  b e
nece s s a r y

F I N I S H I N G  U P
A . P r e p a r e  a  c a r e f u l  b i b l i o g r a p h y  i n  5 t h

e d i t i o n  A PA  s t y l e
B. O r g a n i z e  a n y  a p p e n d i c e s  ( m u s t  h a v e
been  r e f e r enced  i n  t h e  body  o f  t h e  r epo r t…
l e t t e r s ,  b l a n k  c o p i e s  o f  i n s t r u m e n t s ,  e t c . )
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C . P r o o f r e a d  e ve r y t h i n g  c a r e f u l l y.
D. Review the College of  Education guidelines.

  H a v e  y o u  c o m p l e t e d  e v e r y t h i n g ?   I f  y e s ,
submi t  a  f ina l  copy  to  each  commit tee  member
via your chair, and schedule your final examination.

K i m b e r l y  J .  H a r t m a n ,  P h . D.  i s  t h e  m i d d l e

g r a d e s  c o o r d i n a t o r  a n d  t h e  M a s t e r  o f  A r t s  i n

Te a c h i n g  ( M A T )  c o o r d i n a t o r  a t  U N C  C h a r l o t t e .

S h e  i s  a  f o r m e r  m i d d l e  g r a d e s  t e a c h e r  a n d  h a s

p u b l i s h e d  a r t i c l e s  a n d  b o o k  c h a p t e r s  o n  m i d d l e

s c h o o l  i s s u e s .

J e a n n e i n e  P.  Jo n e s  i s  a  p r o f e s s o r  o f  m i d d l e

g r a d e s  e d u c a t i o n  a t  U N C  C h a r l o t t e .   P r i o r  t o

g r a dua t i o n  (UNC Gr e e n s b o r o ,  Ed .D.  a n d  M .Ed . ) ,

s h e  t a u g h t  f i f t e e n  y e a r s  i n  a  n a t i o n a l l y  a c c l a i m e d

m i d d l e  s c h o o l .   S h e  h a s  p u b l i s h e d  n um e r o u s  a r t i c l e s

a n d  b o o k  c h a p t e r s  o n  h e r  e x p e r i e n c e s  a n d  r e s e a r c h .
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Unacceptable 
(U) 

Acceptable 
(A) 

Target 
(Publishable) 

(T) 

Final 
Score 

 
Statement of 
the Problem 

 Responsive to 
Equity/Diversity 

 Knowledgeable 
 Reflective 

Gives no attention to problems 
affecting diverse learners.  Not a 
contemporary problem.   No 
evidence provided to support the 
significance of the problem.  Is not 
applicable to a larger population.  
Gives little or no description of the 
proposed approach for 
investigating the problem. 

Addresses diverse learners*.  
Contemporary and relevant.  
There is adequate evidence 
provided to support the 
significance of the problem.    
Problem is applicable to a larger 
population.  Proposed approach 
for investigating the problem is 
appropriate. 
*See NCATE definition of 
diversity. 

Problem is well-defined, well-grounded in 
addresses a significant problem for 
diverse learners, and is applicable to 
populations beyond that to be studied.  
There is abundant and compelling 
evidence provided to support the 
significance of the problem.    The 
proposed approach is rigorous with some 
unique characteristic(s). 

 

Review of 
Literature 
 

 Knowledgeable Articles chosen are not relevant to 
the problem.  Articles are out of 
date and not seminal.  Articles are 
from non-refereed journals or 
other inappropriate sources.  
Insufficient number of research 
articles and primary sources.  
There is no mention of diverse 
learners. 

Organizes, integrates, and 
evaluates articles to provide 
clarification of the problem and 
support the chosen methodology.  
Articles are relevant, timely, and 
seminal, coming primarily from 
refereed journals and primary 
sources.  Preponderance of 
appropriate research articles.  
Articles or discussions provide 
linkage to diverse learners. 

Extensive review that includes 
summaries, synthesis, and critiques of 
exceptionally rigorous evidence-based 
sources that strongly support the 
statement of the problem and all the 
components of the proposed 
methodology.   
 

 

Methodology  Knowledgeable 
Effective 

 Responsive to 
Equity/Diversity 

For this type of research project: 
 Significant elements of 

methodology are inappropriate 
for the problem under study 
(participants, setting, 
procedures and materials, 
and/or instruments) 

 The methodology does not 
focus on the diverse learners as 
stated in the problem. 

 The discussion of reliability (or 
consistency) and validity (or 
accuracy of measurement) is 
omitted, insufficient, or 
inaccurate. 

For this type of research project: 
 The elements of methodology 

are appropriate for the problem 
under study. 

 The methodology focuses on 
diverse learners as stated in the 
problem. 

 The discussion of reliability 
(or consistency) and validity 
(or accuracy of measurement) 
is correct and sufficient, with 
problems having been 
identified. 

For this type of research project: 
 The elements of methodology are 

both appropriate for the problem 
under study and represent the quality  
necessary for publication. 

 The methodology addresses more 
than one kind of diverse learner. 

 Reliability (or consistency) and 
validity (or accuracy of measurement) 
has been firmly established. 

 

 

 

Scoring Rubric:  Master’s Research Project

C u r r e n t  I s s u e s  i n  M i d d l e  L e v e l  E d u c a t i o n  ( 2 0 0 6 )  1 2 ( 1 ) ,  1 - 1 4
1 2



Elements Relationship to 
Conceptual 
Framework 

Unacceptable 
(U) 

Acceptable 
(A) 

Target 
(T) 

Final 
Score 
 

Data Analysis 
and  
Findings 

 Knowledgeable 
 Effective 

Does not report data analyses as 
planned in the proposal.  Makes 
major errors in data analyses or 
reporting of findings.  Blurs 
distinctions between data and 
interpretations.  Makes 
inappropriate claims of 
significance. 

Reports data analyses as planned 
in the proposal.  Makes few errors 
in data analyses and reporting of 
findings.  Maintains distinctions 
between data and interpretations.  
Makes appropriate claims of 
significance (if applicable).  
Analyzes data using diversity 
variables. 

Reports data analyses, including 
diversity-related findings, with a level of 
clarity and accuracy  necessary for 
publication.   

 

Interpretatio
ns, 
Conclusions, 
Implications 

 Reflective 
 Effective 
 Responsive to 

Equity/Diversity 

Draws unrelated, inaccurate, or 
overstated conclusions from the 
data.  Stated limitations of the 
study are inaccurate or insufficient.  
Implications for future research are 
either omitted, insufficient, or 
unrelated to the findings or to the 
limitations in the study. 

Draws accurate conclusions from 
the data.  Stated limitations of the 
study are appropriate.  
Implications for practice are 
thoughtful and appropriately 
related to the findings, the diverse 
learners, and/or the limitations in 
the study. 

Conclusions are accurate, appropriately 
linked to the problem and methodology.   
Implications for practice and future 
research are compelling in their potential 
applications for diverse learners.  
Conclusions add to the knowledge base 
and are extraordinarily insightful in their 
implications for further study. 

 

Mechanics:  Did not adhere to 
APA guidelines or other assigned 
style requirements.  Numerous 
errors of spelling, typing, grammar, 
format, sequencing. 

Mechanics:  Very few or minor 
errors in use of APA guidelines or 
other assigned style requirements.  
Minimal errors of spelling, 
typing, grammar, format, 
sequencing – none of which 
detract from the reader’s 
understanding. 

Mechanics:  No errors in use of  APA 
guidelines or other assigned style 
requirements.   No errors of spelling, 
typing, grammar, format, sequencing. 

 Quality of 
Writing 

 Knowledgeable 

Organization and Coherence: 
Numerous instances of inaccurate 
and/or insufficient information.  
Little or no expression about the 
relationships among professional 
literature, theory, philosophy, 
research methodology, research 
findings, and current practice.  
Contains extraneous information.  
Multiple problems in clarity of 
expression. 
 

Organization and Coherence: 
Few or no instances of inaccurate 
information.  Sufficient 
information in all sections.  Clear 
expression about the relationships 
among professional literature, 
theory, philosophy, research 
methodology, research findings, 
and current practice.  Little or no 
extraneous information.  Few or 
no problems in clarity of 
expression. 

Organization and Coherence: The quality 
of content, organization, and coherence of 
the writing is at the level expected of 
professional publications. 

 

 

C u r r e n t  I s s u e s  i n  M i d d l e  L e v e l  E d u c a t i o n  ( 2 0 0 6 )  1 2 ( 1 ) ,  1 - 1 4 1 3



Elements Relationship to 
Conceptual 
Framework 

Unacceptable 
(U) 

Acceptable 
(A) 

Target 
(T) 

Final 
Score 

 
Content:  Presentation does not 
reflect use of coaching and 
feedback from committee 
member(s) on earlier draft(s).  
Presentation has significant errors 
or omissions.  Does not use 
appropriate professional literature 
or research findings to respond to 
questions.  

Content:  Presentation reflects 
use of coaching and feedback 
from committee member(s) on 
earlier draft(s).  There are few 
errors or omissions; none are 
significant.  Uses appropriate 
professional literature or research 
findings to respond to questions. 

 Final 
Presentation 

 Knowledgeable 
 Reflective 
 Collaborative 
 Leaders 

Delivery:  Does not follow a 
logical sequence of presentation of 
content.  Paces the sections of the 
presentation inappropriately and 
does not adhere to the time limit.  
Does not demonstrate poise, 
confidence, and/or audience 
awareness. 

Delivery:  Follows a logical 
sequence of presentation of 
content.  Paces the sections of the 
presentation appropriately and 
adheres to the time limit.  
Demonstrates poise, confidence, 
and audience awareness. 

 
 
 
 
Content and Delivery:  Presentation is of 
the quality that is expected at a regional or 
national professional conference.  Serves 
as an instructional model for other 
candidates.   

 

 

C u r r e n t  I s s u e s  i n  M i d d l e  L e v e l  E d u c a t i o n  ( 2 0 0 6 )  1 2 ( 1 ) ,  1 - 1 4 1 4


