
Connect ing  Teach ing  and  Lear n ing

C u r r e n t  I s s u e s  i n  M i d d l e  L e v e l  E d u c a t i o n  ( 2 0 0 6 )  1 2 ( 1 ) ,  3 1 - 4 0 3 1

G a i l  I n g w a l s o n
U n i v e r s i t y  o f  N o r t h  D a k o t a

C u r r e n t  I s s u e s  i n  M i d d l e  L e v e l  E d u c a t i o n  ( 2 0 0 6 )  1 2 ( 1 ) ,  3 1 - 4 0CIMLE

After  a  decade  of  reassess ing  midd le  grades
e d u c a t i o n ,  J a c k s o n  a n d  D a v i s  ( 2 0 0 0 )  h a v e
identif ied essential  e lements of a comprehensive
m i d d l e  g r a d e s  p r e s e r v i c e  p r o g r a m .  T h e s e
key  e lements  corre la te  wi th  program s tandards
( init ia l  level)  establ ished in 2005 by the National
M i d d l e  S c h o o l  A s s o c i a t i o n  ( N M S A )  t h r o u g h
t h e  N a t i o n a l  C o u n c i l  f o r  A c c r e d i t a t i o n  o f
Te a ch e r  E d u c a t i o n .  T h e s e  e s s e n t i a l  e l e m e n t s
inc lude  an  under s t and ing  o f  young  ado l e scen t
development ,  a  sol id middle  level  phi losophica l
a n d  o r g a n i z a t i o n a l  b a s e ,  a n  o p p o r t u n i t y  t o
develop and assess a standards-based curriculum,
a  s t rong  knowledge  of  content ,  a  we l l - rounded
repertoire of instructional practices and understanding
o f  t e a ch i n g  p e d a g og y,  a n  u n d e r s t a n d i n g  o f
how to  co l l aborate  wi th  fami ly  and communi ty,
and an appreciation for professional competence
( J a c k s o n  &  D a v i s ,  2 0 0 0 ;  N M S A ,  2 0 0 5 ) .

T h e s e  s t a n d a r d s  g u i d e  t h e  p r e p a r a t i o n  o f
m i d d l e  g r a d e s  t e a c h e r s - t h e  f u t u r e  t e a c h e r s
w h o  w i l l  p l a y  a  m a j o r  r o l e  i n  s h a p i n g  t h e
young  ado l e s c en t ’s  a t t i t ude s ,  va l u e s,  i d en t i t y,
and  behav ior s.  Accord ing  to  Ar th ,  Lounsbur y,
M c E w i n ,  a n d  S w a i n  ( 1 9 9 5 ) ,  t h e  t e a c h i n g  o f
y o u n g  a d o l e s c e n t s  i s  o f t e n  s e e n  a s  o n e  o f
t h e  m o s t  d e m a n d i n g  a n d  d i f f i c u l t  j o b s  i n
the  s choo l i ng  con t i nuum.  Young  ado l e s c ence
i s  t h e  d e ve l o p m e n t a l  s t a g e  w i t h  “ e n o r m o u s

T h e  i m p o r t a n c e  o f  p r e p a r i n g  t e a c h e r  c a n d i d a t e s  t h a t  s p e c i a l i z e d  i n  t h e  e d u c a t i o n  o f  y o u n g  a d o l e s c e n t s
a n d  t h e  m i d d l e  s c h o o l  p r o f e s s i o n  i s  h i g h l y  t o u t e d  b y  n u m e r o u s  m i d d l e  l e v e l  r e s e a r c h e r s  ( A l e x a n d e r  &
G e o r g e ,  2 0 0 3 ;  A r t h ,  L o u n s b u r y ,  M c E w i n ,  &  S wa i n ,  1 9 9 5 ;  Ja ck s o n  &  D a v i s ,  2 0 0 0 ;  M c E w i n  &
D i ck i n s o n ,  1 9 9 6 ;  &  N M S A ,  2 0 0 1 ,  2 0 0 3 ) .  Fo r  t e a c h e r  p r e p a r a t i o n  p r o g r a m s  t o  b e  s u c c e s s f u l  i n  t h i s
e n d e a v o r ,  c o u r s e s  ( a n d  p r o g r a m s )  m u s t  b e  e v a l u a t e d  a c c o r d i n g  t o  e s t a b l i s h e d  s t a n d a r d s .  T h i s  s t u d y
wa s  d e s i g n e d  t o  a s s e s s  wh e t h e r  t h e  o b j e c t i v e s  o f  a  m i d d l e  s c h o o l  c u r r i c u l u m  a n d  m e t h o d s  c o u r s e  w e r e
s u c c e s s f u l l y  m e t  u s i n g  t h e  N M S A  I n i t i a l  M i d d l e  L e v e l  Te a c h e r  P r e p a r a t i o n  S t a n d a r d s  ( 2 0 0 5 ) .

o p p o r t u n i t y  f o r  i n t e l l e c t u a l  a n d  e m o t i o n a l
g r o w t h ,  y e t  o n e  f r a u g h t  w i t h  v u l n e r a b i l i t y
a n d  r i s k ”  ( Ja ck s o n  &  D av i s ,  2 0 0 0 ,  p.  2 ) .  To
b e t t e r  e m b r a c e  t h e  d e v e l o p m e n t a l  g r o w t h
o f  o u r  y o u n g  a d o l e s c e n t s ,  J a c k s o n  a n d  D a v i s
(2000) strongly encourage specialized professional
p re pa ra t ion  o f  midd le  g rades  s choo l  t e acher s.

P u r p o s e  o f  S t u d y

T h e  p u r p o s e  o f  t h i s  s t u d y  w a s  t w o f o l d :
( a )  to  sha re  a  m idd l e  s choo l  t e ache r  educa to r s
experience with the development and implementation
o f  a  f i e l d - b a s e d  m e t h o d s  c o u r s e ,  a n d  ( b )  t o
de te r mine  whe the r  the  cour se  ob j ec t ive s  were
me t  a c co rd ing  to  t he  NMSA in i t i a l  s t anda rd s.
T h e  c o u r s e  o b j e c t i v e s  w e r e  a s  f o l l o w s :   ( a )
deve lop  a  comprehens ive  knowledge  o f  young
a d o l e s c e n t s  a n d  t h e i r  d e v e l o p m e n t a l  n e e d s ;
(b)  deve lop a  so l id  unders tanding of  the  middle
s c h o o l  c o n c e p t  a n d  c o m p o n e n t s ;  ( c )  e x p l o r e ,
develop, and assess a standards-based curriculum;
(d) ut i l ize good content knowledge incorporated
t h r o u g h  v a r i o u s  i n s t r u c t i o n a l  p r a c t i c e s ;  a n d
( e )  u n d e r s t a n d  a n d  t r a n s i t i o n  t o w a r d s  t h e
t e a ch i n g  p r o f e s s i o n .   W h a t  e v i d e n c e  ( e . g. ,
i n t e r v i ews,  cou r s e  e va l u a t i ons,  obse r va t i ons,
a n d  g r a d u a t e  s u r ve y s )  e m e r g e d  t o  i n d i c a t e
t h a t  t h e  N M S A  s t a n d a r d s  w e r e  a c h i e v e d ?
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M e t h o d

T h e  s t u d y  l o o k e d  a t  c o n n e c t i n g  l e a r n i n g
and  t e ach ing  by  exp lo r ing  t e ache r  c and ida t e ’s
knowledge, perceptions, attitudes, and performances
in  a  f i e l d  ba s ed  l e a rn ing  env i ronmen t  r e l a t i v e
t o  t h e  N M S A  s t a n d a r d s.  D u r i n g  t h i s  f o u r -
y e a r  s t u d y,  d a t a  we r e  c o l l e c t e d  f r o m  t h e  7 7
t e a c h e r  c a n d i d a t e s  w h o  p a r t i c i p a t e d  i n  t h e
c o u r s e  a n d  f r o m  1 2  p u b l i c  s c h o o l  t e a c h e r s
w h o  m e n t o r e d  f o r  a t  l e a s t  t h r e e  y e a r s  o f
the four-year study.  Data were col lected through
direct observation, formative assessment interviews,
mid-semester and final class evaluations, graduate
sur veys,  and s i tuat iona l  inter v iews/f ie ld  notes.

I n t e r v i e w s  we r e  c o n d u c t e d  ove r  a  f o u r -
y e a r  p e r i o d  s i n c e  t h e  c o u r s e  i s  o n l y  o f f e r e d
spring semester.  The course instructor interviewed
14 teacher candidates who described and interpreted
the content of  the course. The teacher candidate’s
who were  in te r v i ewed  were  se l f - se l ec ted  wh i l e
the researcher selected the four mentor teachers.
T h e  c r i t e r i a  f o r  t h e  s e l e c t i o n  o f  t h e  f o u r
m e n t o r  t e a c h e r s  w a s  b a s e d  o n  t h e i r  h a v i n g
s e r ve d  a s  m e n t o r s  f o r  a t  l e a s t  f o u r  y e a r s
( yea r s  cou ld  accumula te  p r io r  to  the  incept ion
o f  th i s  s t udy ) .  T he  i n t e r v i ews  que s t i ons  we r e
based upon the NMSA Standards, course objectives
and the  par t i c ipant ’s  perce pt ion  of  the  course.
I n  a d d i t i o n ,  e a ch  i n t e r v i e w  h a d  a  m i n i mu m
d u r a t i o n  o f  o n e  a n d  a  h a l f  h o u r.

The  USAT (Univers i t y  S tudent  Assessment
o f  Te a ch i n g )  e va l u a t i o n  i n c l u d e d  a l l  t e a ch e r
c a n d i d a t e s  i n v o l v e d  i n  t h e  c o u r s e  o v e r  t h e
f o u r  y e a r s  ( r e s p o n s e s  i n  A p p e n d i x  A ) .  T h e
post-graduate surveys were sent to all undergraduate
education students with a return rate of approximately
3 0 % .   A n e c d o t a l  r e c o r d s  w e r e  u s e d  t o  m a k e
n o t e  o f  s i t u a t i o n a l  i n t e r v i e w s  a n d  r e c o r d e d
obser vations.  The inter views, written comments
from the pre-  and post-graduates ,  and anecdotal
n o t e s  w e r e  s e p a r a t e l y  c a t e g o r i z e d  i n  r e g a r d
t o  t h e  c o u r s e  o b j e c t i v e s ,  a n d  a s s e r t i o n s  w e r e
drawn from the  data .   These  data  were  ana lyzed
with the USAT forms to tr iangulate the emerging
themes.

Re g a r d i n g  t h e  l i m i t a t i o n s  o f  t h e  s t u d y,
t h e  i n t e r v i e we r  wa s  t h e  i n s t r u c t o r  o f  t h e
c o u r s e .   T h i s  c o u l d  l e n d  t o  b i a s ,  a l t h o u g h

t h r o u g h  t h e  u s e  o f  i n t e r v i e w s,  U S AT  f o r m s,
post-graduate surveys, and the teacher candidates
wr i t ten comments  on for mat ive  and summat ive
e v a l u a t i o n s ,  t h e  d a t a  m e e t  t h e  s t a n d a r d  f o r
t r i a n g u l a t i o n .   A  s e c o n d  l i m i t a t i o n  i s  t h e  u s e
of  se l f -se lect ion,  ra ther  than random se lect ion,
f o r  t h e  t e a ch e r  c a n d i d a t e  i n t e r v i e w s.   T h e
r e s e a r c h  w a s  c o n d u c t e d  a t  t h e  c o n c l u s i o n
o f  t h e  s e m e s t e r  s o  t h e  i n s t r u c t o r  c h o s e  t o
i n t e r v i e w  t h o s e  w h o  vo l u n t e e r e d .

C o u r s e  D e s i g n

T h e  “ o p e r a t i o n a l  c o r e ”  o f  m i d d l e  s c h o o l
education is interdisciplinary teaming (Alexander
& Georg e ,  2003 ,  p.  302 ) .  Wi thou t  the  t e aming
c o n c e p t  i n  p l a c e ,  m i d d l e  s c h o o l s  a r e  n o t  a b l e
t o  r e s t r u c t u r e  i n t o  s m a l l e r  c o m m u n i t i e s  a n d
thus may not create the close, caring environment
tha t  i s  e s s en t i a l  fo r  e a r l y  ado l e scen t  s tuden t s.
A  s t u d y  b y  H u s b a n d  a n d  S h o r t  ( 1 9 9 4 )  f o u n d
that interdisciplinary team members felt significantly
more empowered in decision making, professional
g row t h ,  s t a t u s ,  s e l f  e f f i c a c y,  a u t o n o my,  a n d
impact on students than departmentally organized
t e ache r s.  Team a r rang ement s  r educed  t e ache r
i so la t ion ,  increased sa t i s fac t ion ,  and improved
i n d iv i d u a l  t e a ch e r ’s  s e n s e  o f  e f f i c a c y  ( A r h a r ,
J o h n s t o n ,  &  M a r k l e ,  1 9 9 2 ) .

R e c o g n i z i n g  t h e  i m p o r t a n c e  o f  t e a m i n g ,
t h i s  m e t h o d s  c o u r s e  a t t e m p t e d  t o  r e p l i c a t e
t h i s  c o n c e p t .  D u r i n g  t h e  f i r s t  w e e k  o f  t h e
c o u r s e  e a c h  t e a c h e r  c a n d i d a t e  c o m p l e t e d  a
series of brain research inventories and attended
a  t wo - h o u r  c o n f l i c t  m a n a g e m e n t  wor k s h o p.
Af t e r  exp lo r ing  the  i nd i v idua l s ’  d i spos i t i ons ,
t h e  i n s t r u c t o r  p l a c e d  t h e  t e a c h e r  c a n d i d a t e s
on interdisciplinary teams. Each teacher candidate
team has  th ree  to  f i ve  members  f rom d i f f e ren t
core  conten t  a reas.  T hese  t eams  were  a s s i gned
t o  a  t e a m  o f  t e a c h e r s  f r o m  a  m i d d l e  s c h o o l
to work together in this collaborative experience.

C o l l a b o r a t i v e  Pa r t n e r s h i p s
Ear l y  in  the  semes te r ,  the  in te rd i sc ip l ina ry

t e a m  o f  t e a c h e r  c a n d i d a t e s  m e t  w i t h  t h e i r
r e s p e c t i v e  m i d d l e  s c h o o l  t e a m  o f  t e a c h e r s
(mentor  team)  to  become acqua inted ,  es tab l i sh
g o a l s  f o r  t h e  s e m e s t e r ,  d e t e r m i n e  m e a n s  o f
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commun i c a t i on ,  d i s cu s s  t e am p rocedu re s  and
meeting times, and build a mentoring relationship.
Te a ch e r  c a n d i d a t e s  l e a r n e d  h ow  t h e y  c o u l d
con t r ibu t e  to  the  to t a l  cu r r i cu lum by  work ing
with cooperating teachers on teams and committees
t o  p l a n  a c t i v i t i e s  a n d  c u r r i c u l u m .  This init ial
phase provided the teacher candidates with practical
experience regarding curricular and instructional
practices associated with middle school education.

Pe d a g o g y  -  A c t i v e  L e a r n i n g
Through c lassroom ins t ruct ion ,  the  teacher

candidates  exp lored  and eva lua ted  pedagog ica l
aspects  (e.g. ,  assessment ,  d ivers i ty,  quest ioning
s k i l l s ,  c r i t i c a l  t h i n k i n g  s k i l l s ,  i n s t r u c t i o n a l
s t r a t e g i e s ,  a c c o m m o d a t i o n s ,  a n d  c l a s s r o o m
l e a r n i n g  e n v i r o n m e n t s ) .  E a c h  t e a m  s t u d i e d
t h e  n a t i o n a l  a n d  s t a t e  s t a n d a r d s  a s  w e l l  a s
d i s t r i c t  f r a m e w o r k s  t o  b e t t e r  e n s u r e  t h a t  t h e
l e s s o n s  a n d  u n i t s  t a u g h t  w e r e  i n  c o m p l i a n c e
w i t h  t h e  e s t a b l i s h e d  c u r r i c u l u m .

The  teacher  cand ida tes  were  a l so  immersed
in the field. In this course, each teacher candidate
is engaged in approximately 30 hours of interactive
c l a s s r o o m  i n s t r u c t i o n  w i t h  y o u n g  a d o l e s c e n t
s tuden t s ,  coup l ed  w i th  an  add i t i ona l  30  hour s
of  obser vat ion that  included ass ist ing in regular
and special education settings.  Each interdisciplinary
t e am member  co l l abo ra t ed ,  c r e a t ed ,  and  t e am
taught  lessons in  Engl ish ,  mathemat ics ,  sc ience
a n d  s o c i a l  s t u d i e s .  I n  o r d e r  t o  a d e q u a t e l y
prepare the teacher candidates for these experiences,
g u e s t  i n s t r u c t o r s  w i t h  e x p e r t i s e  i n  t h e  c o r e
content  areas  provided approximate ly  12  hours
o f  spec i a l i z ed  in s t ruc t ion  r ega rd ing  how the i r
sub jec t  a rea  in teg ra t ed  w i th  the  midd le  schoo l
c u r r i c u l u m .

During the team teaching phase, each team
was responsible for devising an instructional plan
that best met the subject area curriculum. The
cooperating teachers reviewed the plans for adequate
rigor and ensured the lesson was developmentally
appropriate. This procedure was repeated in each
of the four core content areas, which provided
the teacher candidate with a greater understanding
of the various content areas and an opportunity
to gain experience in team teaching as well  as to
enhance and support their individual teaching.

C u r r i c u l u m  I n t e g r a t i o n
T h e  m i d d l e  s c h o o l  p h i l o s o p h y  c a l l s  f o r

“curriculum that is relevant, challenging, integrative,
a n d  e x p l o r a t o r y ”  ( N a t i o n a l  M i d d l e  S c h o o l
A s s o c i a t i o n ,  2 0 0 3 ,  p.  1 9 ) .  N M S A  s u p p o r t s
t h e  p o s i t i o n  t h a t  “ c u r r i c u l u m  i s  i n t e g r a t i v e
w h e n  i t  h e l p s  s t u d e n t s  m a k e  s e n s e  o u t  o f
t h e i r  l i v e s  a n d  t h e  w o r l d  a r o u n d  t h e m  a n d
w h e n  s t u d e n t s  l e a r n  h o w  t o  m a k e  s i g n i f i c a n t ,
m e a n i n g f u l  d e c i s i o n s  a b o u t  t h e i r  l e a r n i n g ”
( N M S A ,  2 0 0 3 ,  p.  2 2 ) .

After the teacher candidates’ initial experience
w i t h  t e a m  t e a c h i n g ,  t h e  t e a m  p r o g r e s s e d  t o
c u r r i c u l u m  i n t e g r a t i o n .  E n a b l i n g  t h e  t e a c h e r
c a n d i d a t e  t o  u n d e r s t a n d  t h e  i m p o r t a n c e  o f
c u r r i c u l u m  i n t e g r a t i o n ,  t h e  t e a m  d e v e l o p e d
and taught  a  three  to  four  day  in te rd i sc ip l inary
u n i t  i n  a  m i d d l e  s c h o o l .  I n  p r e p a r a t i o n ,  t h e
t e a c h e r  c a n d i d a t e  t e a m  w a s  r e s p o n s i b l e  f o r
co l l abora t ion  w i th  the  men to r  t e am r ega rd ing
the  concep t  o r  t h eme  tha t  i n t eg r a t ed  the  co r e
c u r r i c u l u m .  T h e  t e a c h e r  c a n d i d a t e  t e a m  t o o k
the theme and fully developed the interdisciplinary
u n i t  t o  i n c l u d e  t h e  c o n c e p t u a l  f r a m e w o r k ,
in tegra t ion  of  the  sub jec t  a reas ,  e s t ab l i shment
o f  t h e  c u l m i n a t i n g  a c t i v i t y,  a n d  d e ve l o p m e n t
a n d  u t i l i z a t i o n  o f  a n  a s s e s s m e n t  p l a n .

F i n d i n g s  a n d  D i s c u s s i o n

T h e  i m p o r t a n c e  o f  c o m p r e h e n s i v e  f i e l d
e x p e r i e n c e  i s  h i g h l y  t o u t e d  b y  J a c k s o n  a n d
D a v i s  ( 2 0 0 0 )  a s  t h e y  s t a t e :  H i g h - q u a l i t y  f i e l d
e x p e r i e n c e s  p r o v i d e  a  l e a r n i n g  l a b o r a t o r y
where prospective teachers can apply knowledge
gained through university coursework in sett ings
where  educa t ion facu l t i es  can teach ,  super v ise ,
and  adv i s e .   F i e l dwork  by  p ro spec t i v e  m idd l e
g r a d e s  t e a c h e r s  s h o u l d f o l l o w  a  p a t t e r n  o f
increasing complexity and involvement, culminating
in  an  ex tended  in t e rnsh ip  o r  p rac t i cum dur ing
w h i c h  p r o s p e c t i v e  t e a c h e r s  a r e  r e s p o n s i b l e
f o r  g ro u p s  o f  yo u n g  a d o l e s c e n t s  ( p.  1 0 0 ) .

Th i s  s t udy  was  de s i gned  to  exp lo r e  cou r s e
o b j e c t i v e s  t h r o u g h  t h e  e x p e r i e n c e s  o f  t h e
v a r i o u s  i n d i v i d u a l s  i n v o l v e d  w i t h  t h e  m i d d l e
school  methods  exper ience .  The  data  co l l ec ted
f r o m  t e a c h e r  c a n d i d a t e s ,  r e c e n t  g r a d u a t e s ,
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public school teachers, and the course evaluations
p r o v i d e d  t h e  e v i d e n c e .

One  sou r c e  o f  d a t a  co l l e c t i on  wa s  s t uden t
e v a l u a t i o n s  o f  t h e  c o u r s e .  T h e  c u l m i n a t i o n
of  da ta  over  four  consecut ive  course  o f fe r ings
i n d i c a t e d  a  U S A T  a s s e s s m e n t  s c a l e  o v e r a l l
a v e r a g e  c o u r s e  r a t i n g  o f  4 . 5 5  o n  a  5 . 0  s c a l e
(wi th  a  5 .0  ind icat ing  s t rongly  agree/sat i s f ied) .
The  fo l l ow ing  comment s  we re  ex t r a c t ed  f rom
t h e  c o m m e n t  s e c t i o n  o n  t h e  U S AT  f o r m .
T h e  c o m m e n t s  a d d r e s s  s p e c i f i c  o b j e c t i v e s
a s  i n d i c a t e d .    “ W h a t  a  g r e a t  c l a s s - I  l e a r n e d
s o  m u c h  a b o u t  b e c o m i n g  a  t e a c h e r  a n d  a b o u t
h o w  t o  t e a c h .   I n  t r u t h ,  I  l e a r n e d  m o s t  i n
t h i s  c l a s s ,  m o r e  t h a n  a n y  o t h e r  h e r e  a t  t h e
University” (knowledge of instructional practice
and t rans i t ion toward the  teaching profess ion) .
Another  r e sponse  tha t  addres sed  profes s iona l
growth,  “I t  was  great  to  see  what  good teachers
d o  a n d  t h e n  t o  b e  a b l e  t o  t a k e  t h e i r  p l a c e
w i t h  t h e i r  s u p p o r t  a n d  g u i d a n c e  -  w h a t  a n
exper ience .”  The goa l s  of  promot ing  s tandard-
based  cu r r i cu lum and  enhanc ing  in s t ruc t iona l
p r a c t i c e  a n d  a s s e s s m e n t  w e r e  c a p t u r e d  i n
t h i s  c o m m e n t :  “ I  d o  n o t  f e e l  t h a t  t h e r e  i s
any  o the r  way  th a t  t h e  c l a s s  cou ld  be  changed
t o  e n h a n c e  i t .  I  l e a r n e d  s o  m u c h  a b o u t  h o w
t o  i m p l e m e n t  c u r r i c u l u m ,  i n s t r u c t i o n ,  a n d
assessment .  The  exper ience  was  so  authent i c .”
And, finally, the opportunity to develop knowledge
o f  y o u n g  a d o l e s c e n t s  w a s  a c k n o w l e d g e d  a s
a  t e a c h e r  c a n d i d a t e  w r o t e ,  “ T h i s  i s  t h e  f i r s t
t i m e  I ‘ v e  a c t u a l l y  l o o k e d  a t  m i d d l e  s c h o o l e r s
f r o m  t h e  o t h e r  s i d e  o f  t h e  d e s k .  I  a m  s o
look ing  fo rwar d  to  becoming  a  t e a che r.”   T he
o n e  i t e m  t h a t  h a d  a  l o w e r  r e s p o n s e ,  4 . 1 5 /
5.0 on the USAT, was “usefulness  of  textbook.”
Other  cons t ruc t ive  wr i t ten  responses  inc luded
“ a d d  m o r e  f i e l d  h o u r s ,”  “ d o n’t  l e ave  t h e
in t e rd i s c i p l i n a r y  un i t  un t i l  t h e  end– too  much
wor k ,”  a n d  “ wo r k  r e q u i r e d  f o r  t h e  c o u r s e
w a s  m o r e  t h a n  t h e  c r e d i t  g i v e n . ”

I n t e r v i e w s  p r ov i d e d  a n  a d d i t i o n a l  s o u r c e
o f  d a t a  f o r  t h i s  s t u d y.  S t u d e n t s  r e s p o n d e d
t o  q u e s t i o n s  i n  t h e  a r e a s  o f  ( a )  k n o w l e d g e
a n d  e x p e r i e n c e  w i t h  y o u n g  a d o l e s c e n t s ,  ( b )
understand and apply the middle school concept,
( c )  unders tand  and  app ly  cur r i cu lum s tandards
a n d  i n c o r p o r a t e  a p p r o p r i a t e  i n s t r u c t i o n ,  a n d

( d )  e x a m i n e  a n d  s o l i d i f y  t e a c h i n g  b e l i e f s ,
a l l  1 4  t e a c h e r  c a n d i d a t e s  i n d i c a t e d  t h a t  t h e
course  fu l f i l l ed  or  exceeded the i r  expecta t ions.
One teacher candidate responded, “The opportunity
t o  w o r k  w i t h  m i d d l e  s c h o o l  k i d s  m a d e  o u r
d i s c u s s i o n s  i n  [ M i d d l e  S c h o o l ]  M e t h o d s  a n d
A d o l e s c e n t  D e v e l o p m e n t  s o  m u c h  m o r e  r e a l .
I  hope that  I  can work to dispel  the community ’s
m i s c o n c e p t i o n s  a b o u t  t h o s e  [ m i d d l e  s c h o o l ]
k i d s”  (Ma r y,  p e r sona l  commun i c a t i on ,  Ma r ch
3 ,  2 0 0 4 ) .  A f t e r  s t u d y i n g  t h e  m i d d l e  s c h o o l
concept and how standards guided one’s teaching,
a  s t u d e n t  c o m m e n t e d ,  “ I  a l w a y s  w o n d e r e d
h o w  w e  w e r e  s u p p o s e  t o  k n o w  w h a t  t o  t e a c h .
Now I  g e t  i t ”  ( S am ,  pe r sona l  commun i c a t i on ,
Apr i l  10 ,  2003) .  Ju l i e  added ,  “The  oppor tun i t y
to develop lessons that met the school’s curriculum
h e l p e d  m e  t o  u n d e r s t a n d  h o w  t h e  s t a n d a r d s
dr ive  the curr icu lum (personal  communicat ion,
Apr i l  2 ,  2004) .   Dur ing  one  in ter v iew,  a  teacher
c a n d i d a t e  r e f l e c t e d  o n  h i s  p r i o r  k n o w l e d g e .
“ I  g r e w  u p  t h i n k i n g  l e c t u r e  a n d  w o r k s h e e t s
we r e  t h e  way  t o  g o,  b u t  n ow  I ’ ve  l e a r n e d
t h a t  y o u  h a v e  t o  v a r y  y o u r  i n s t r u c t i o n  t o
meet the many different needs of your students”
( S c o t t ,  p e r s o n a l  c o m m u n i c a t i o n ,  M a r c h  3 0 ,
2 0 0 4 ) .

In the sur vey conducted with post-graduates,
o n e  s t a t e d ,  “ t h e  b e s t  a s p e c t  o f  m y  t e a c h i n g
a n d  l e a r n i n g  p r o g r a m  w a s  T L  4 6 5  ( M i d d l e
School Curriculum and Methods). The opportunity
t o  p u t  t h e o r y  i n t o  p r a c t i c e  w a s  i n v a l u a b l e . ”
Another  r e sponder  s a id ,  “Af te r  t ak ing  s tudent
t e a c h i n g  a n d  m i d d l e  s c h o o l  m e t h o d s ,  I  k n e w
I  w a s  i n  t h e  r i g h t  p r o f e s s i o n . ”  O n e  o f  t h e
q u e s t i o n s  o n  t h e  s u r ve y  i n q u i r e d  a s  t o  t h e
teacher ’s  pe rce p t ion  r eg a rd ing  the i r  r ead ines s
a n d  l e v e l  o f  p r e p a r a t i o n  i n  c o m p a r i s o n  t o
o t h e r  n e w  t e a ch e r s.  A n  i n d iv i d u a l  s t a t e d ,  “ I
f e e l  I  w a s  a b l e  t o  c o n t r i b u t e  i m m e d i a t e l y  a s
a  t e a ch e r .  M y  e x p e r i e n c e  w i t h  t e a m i n g ,  t h e
a f f e c t i v e  c u r r i c u l u m ,  a n d  i n t e g r a t e d  s t u d i e s
h a s  m y  t e a m  s m i l i n g ! ”

Public school teachers also responded positively
about the f ie ld-based experience.  Connie stated,
“I wish I would have had this type of experience,
w h a t  a  f a n t a s t i c  o p p o r t u n i t y.  T h e s e  s t u d e n t s
a r e  s o  w e l l  p r e p a r e d ,  t h e y  w i l l  s t e p  r i g h t  i n
and make a real difference” (personal communication,
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April 2, 2004).  Another teacher (Cindy) responded,
“ T h i s  i s  w h e r e  w e  c a n  m a k e  a  d i f f e r e n c e ;
we ’r e  n o t  t h e  s a g e  o f  t h e  s t a g e  b u t  t h e  g u i d e
on the s ide.  And I certa inly have to acknowledge
t h e  f a c t  t h a t  I ’ v e  l e a r n e d  a  l o t  f r o m  t h e s e
s t u d e n t s  a s  w e l l ”  ( p e r s o n a l  c o m m u n i c a t i o n ,
A p r i l  7 ,  2 0 0 4 ) .

I n  t h e  f o l l o w i n g  s e c t i o n ,  t h e  f i n d i n g s  a n d
a d d i t i o n a l  l i t e r a t u r e  r e v i e w  a r e  i n t e r w o v e n
w i t h  t h e  N M S A  I n i t i a l  M i d d l e  L e ve l  Te a ch e r
P r e p a r a t i o n  S t a n d a r d s  t h a t  b e s t  a d d r e s s e d
t h e  c o u r s e  o b j e c t i ve s.

F i n d i n g s  R e g a r d i n g  N M S A  S t a n d a r d s
a n d  C o u r s e  O b j e c t i v e s

The purpose  of  th i s  s tudy  was  to  deter mine
w h e t h e r  t h e  o b j e c t i v e s  w e r e  m e t  f o r  a  m i d d l e
s c h o o l  c u r r i c u l u m  a n d  m e t h o d s  c o u r s e .  I n
r e v i e w,  t h e  o b j e c t i ve s  we r e  t o :  ( a )  d e ve l o p
a comprehensive knowledge of young adolescents
a n d  t h e i r  d e v e l o p m e n t a l  n e e d s ;  ( b )  d e v e l o p
a  s o l i d  u n d e r s t a n d i n g  o f  t h e  m i d d l e  s c h o o l
concept  and  components ;  ( c )  exp lore ,  deve lop
a n d  a s s e s s  a  s t a n d a r d s - b a s e d  c u r r i c u l u m ;  ( d )
u t i l i z e  good  con t en t  know l edge  i n co rpo r a t ed
t h r o u g h  v a r i o u s  i n s t r u c t i o n a l  p r a c t i c e s ;  a n d
( e )  u n d e r s t a n d  a n d  t r a n s i t i o n  t o w a r d s  t h e
t e a c h i n g  p r o f e s s i o n .

The primary source for evaluating the achievement
of  the  cour se  ob j ec t i ve s  was  the  NMSA In i t i a l
M i d d l e  L e ve l  Te a ch e r  P r e p a r a t i o n  S t a n d a r d s
( N M S A ,  2 0 0 5 ) .  S t a n d a r d s  o n e ,  t wo,  t h r e e ,
f i v e ,  a n d  s e v e n  w e r e  u s e d  t o  e x a m i n e  t h e
e s t a b l i s h e d  o b j e c t i ve s.

Yo u n g  A d o l e s c e n t  D e v e l o p m e n t  –  S t a n d a r d  1
Te a ch e r  c a n d i d a t e s  s h o u l d  b e  a f f o r d e d

the  oppor tun i ty  to  s tudy,  obser ve ,  and in terac t
with our young adolescent population. According
to McEwin and Dickinson (1996), these opportunities
should inc lude both for mal  s tudy and authent ic
l e a r n i n g  e x p e r i e n c e s .  T h e y  a l s o  s t a t e  t h a t :

Interns should be provided with opportunities
t o  w o r k  w i t h  y o u n g  a d o l e s c e n t s  i n  a  v a r i e t y
o f  s c h o o l  a n d  n o n  s c h o o l  s e t t i n g s  s u c h  a s
membership on interdiscipl inary teams, advisors
in  t e a che r -ba sed  gu idance  p rog r ams ,  work ing

in  commun i t y  s e r v i c e  i n t e r nsh ip s  . . .  coach ing
t e a m s  o r  s p o n s o r i n g  c l u b s  ( p.  2 3 ) .

Not only do the teacher candidates experience
t e a m i n g ,  b u t  a l s o,  m a n y  a r e  i nvo l ve d  w i t h
t u t o r i n g ,  c o a c h i n g ,  m i d d l e  s c h o o l  f i e l d  t r i p s ,
and  the  midd le  schoo l  exp lora tor y  and  se r v i ce
learning events. Through these various experiences,
t he  t e a che r  c and ida t e s  no t  on l y  enhance  the i r
o w n  k n o w l e d g e  a n d  u n d e r s t a n d i n g  o f  t h e
y o u n g  a d o l e s c e n t ,  b u t  a l s o  p r o v i d e d  m u c h
n e e d e d  a d u l t  s u p p o r t  t o  o u r  m i d d l e  s ch o o l s .
J u l i e  ( 7 th g r a d e  E n g l i s h  t e a c h e r )  d i s c u s s e d
t h e  o u t s t a n d i n g  j o b  t h e  t e a c h e r  c a n d i d a t e s
d i d  a s  t h e y  a s s i s t e d  w i t h  a n  e x p l o r a t o r y  d ay,
“ I t  w a s  g r e a t  t o  w a t c h  J a c k  a n d  S a l l y  a s  t h e y
p o u r e d  t h e i r  h e a r t s  i n t o  m a k i n g  t h i s  d a y  t h e
b e s t  f o r  N a n c y ’s  ( s p e c i a l  e d u c a t o r )  s t u d e n t s .
They deser ve a medal  (personal  communicat ion,
M a y  8 ,  2 0 0 3 ) .

Te a ch e r  c a n d i d a t e s  f o u n d  va l u e  i n  t a k i n g
t h e i r  s t u d y  o f  y o u n g  a d o l e s c e n t s  i n t o  t h e
f i e l d .  M i ke  s a i d ,  “ To  j u s t  r e a d  a b o u t  ( yo u n g
a d o l e s c e n t s )  yo u ’d  e x p e c t  t o  e n t e r  t h e  s ch o o l
a n d  s e e  t h e m  h a n g i n g  f r o m  t h e  c h a n d e l i e r
o r  b o u n c i n g  o f f  t h e  wa l l s .  N ow  d o n’t  g e t
m e  w r o n g ,  t h e  e n e r g y  l e ve l  wa s  i n c r e d i b l e
a n d  t h e y  w e r e  s o  e n t h u s i a s t i c  .  .  .  I  l o v e d  i t ”
(persona l  communicat ion ,  Apr i l  8 ,  2003) .   Ju l ie
c o n f i r m e d  t h e  i m p o r t a n c e  o f  a  h a n d s  o n
e x p e r i e n c e  b y  s t a t i n g ,  “ t o  l e a r n  i n  a  v a c u u m
doesn ’ t  work  for  me.  I t  was  grea t  to  exper ience
[ a d o l e s c e n t s ]  i n  t h e i r  o w n  e n v i r o n m e n t .  I
w a s  b e t t e r  a b l e  t o  s e e  h o w  t h e y  w e r e  s i m i l a r
a n d  y e t  s o  v e r y  d i f f e r e n t . ”  W h e n  a s k e d  w h y
this is  important ,  she said,  “having an awareness
o f  h o w  d i f f e r e n t  t h e y  a r e  w i l l  h e l p  m e  t o
teach in a way that provides a better opportunity
for all of them to learn” (personal communication,
A p r i l  2 ,  2 0 0 4 ) .

M i d d l e  L e v e l  P h i l o s o p h y  a n d  S c h o o l  O r ga n i z a t i o n
 S t a n d a r d  2

In regard to the phi losophy and organizat ion
o f  m i d d l e  s c h o o l s ,  M c E w i n  a n d  D i c k i n s o n
( 1 9 9 6 )  s t a t e

 A  m a j o r  f o c u s  o f  i n t e r n s ’  o p p o r t u n i t i e s
to work within distinct middle level philosophy
a n d  o r g a n i z a t i o n  c o u l d  i n c l u d e  w o r k i n g
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a s  a  m e m b e r  o f  i n t e r d i s c i p l i n a r y  m i d d l e
l e ve l  t e a m s.  T h i s  p r ov i d e s  p r o s p e c t i ve
m i d d l e  l e v e l  t e a c h e r s  w i t h  k e y  l e a r n i n g
opportunities (e.g., experiencing and practicing
g r o u p  p r o b l e m  s o l v i n g ,  t e a m  b u i l d i n g ,
and  in te rpersona l  communica t ions )  so  tha t
t h e y  c a n  w o r k  e f f e c t i v e l y  a s  m e m b e r s  o f
i n t e r d i s c i p l i n a r y  t e a m s.   ( p.  2 6 )
T h i s  i s  t h e  f o u n d a t i o n  f o r  t h e  f i e l d  b a s e d

l e a r n i n g  e x p e r i e n c e .  B y  p l a c i n g  t h e  t e a c h e r
c a n d i d a t e s  o n  i n t e r d i s c i p l i n a r y  t e a m s  t h a t
f u n c t i o n  l i k e  a n  a c t u a l  m i d d l e  s c h o o l  t e a m ,
the  s tuden t s  ga ined  a  f i r s thand  under s t and ing
o f  t h e  p r o c e s s  a n d  i t s  p h i l o s o p hy.  “ I  n o t
only learned how to devise an IDU (interdisciplinary
u n i t )  b u t  I  g o t  t o  t e a c h  i t  a n d  m a k e  i t  c o m e
alive for the kids “(Lori, personal communication,
M a r c h  7 ,  2 0 0 3 ) .   T h e  t e a c h e r  c a n d i d a t e  t e a m s
planned curriculum, explored various instructional
s t r a t e g i e s ,  i n t e g r a t e d ,  a n d  l e a r n e d  h o w  t o
c r e a t e  a n d  a d m i n i s t e r  a u t h e n t i c  a s s e s s m e n t s.
E q u a l l y  a s  i m p o r t a n t ,  t h e  t e a c h e r  c a n d i d a t e s
n o t  o n l y  l e a r n e d  t o  b e  r e s p o n s i b l e  f o r  t h e i r
own curriculum and instruction, but also acquired
a n  u n d e r s t a n d i n g  o f  t h e  d y n a m i c s  a s s o c i a t e d
w i t h  t h e  t e a m  p r o c e s s .

T h e  c h a n c e  f o r  t h e  t e a c h e r  c a n d i d a t e s  t o
b e c o m e  f a m i l i a r  w i t h  t h e  s t r u c t u r a l  a s p e c t
of teaming is further enhanced by the opportunity
to experience feelings of  efficacy and collegiality.
I t  w o u l d  h a v e  b e e n  d i f f i c u l t  t o  r e p r o d u c e
these affect ive experiences without this  teaming
f o r m a t .  Ja n e  s t a t e d ,  “ I  n ow  s e e  w h a t  ( o u r
teacher) ta lked about when she said that teaming
i s  s o  va l u a b l e  f o r  n e w  t e a ch e r s .   W h a t  a  g r e a t
c o n c e p t .   I  g e t  s u p p o r t  n o t  o n l y  f r o m  t h e
( m e n t o r  t e a m ) ,  b u t  a l s o  f r o m  m y  t e a m m a t e s ”
( p e r s o n a l  c o m m u n i c a t i o n ,  M a r c h  2 8 ,  2 0 0 3 ) .
I n  s u p p o r t ,  K n o w l e s  a n d  B r o w n  ( 2 0 0 0 )  s t a t e
t h a t ,  “ Te a m i n g  i s  o f t e n  c o n s i d e r e d  t h e  m o s t
v i t a l  a s p e c t  o f  t h e  m i d d l e  s c h o o l  s t r u c t u r a l
des ign and an ident i fy ing feature  of  t rue middle
s ch o o l  “  ( p.  1 4 3 ) .

M i d d l e  L e v e l  C u r r i c u l u m  a n d  A s s e s s m e n t  –
S t a n d a r d  3

O n e  o b j e c t i v e  o f  t h i s  c o u r s e  w a s  f o r  t h e
t e a c h e r  c a n d i d a t e s  t o  n o t  o n l y  e x p e r i e n c e ,
but also understand the full aspect and importance

of a student-centered, standards-based curriculum.
To ass i s t  in  the  deve lopment  of  the  cur r icu lum
and  i t s  a s s e s smen t ,  t h e  i n s t ruc to r  i n fu s ed  the
p r o c e s s  o f  “ d e v e l o p i n g  c u r r i c u l u m  g r o u n d e d
i n  s t a n d a r d s  f o r  w h a t  s t u d e n t s  s h o u l d  k n o w
a n d  b e  a b l e  t o  d o ”  ( J a c k s o n  &  D a v i s ,  2 0 0 0 ,
p.  9 9 ) .  To  a f f i r m  t h i s ,  L o r i  s t a t e d ,  “ We  a r e
l i g h t  y e a r s  a h e a d  o f  w h e r e  w e  w o u l d  h a v e
otherwise been in our preparation for developing
curriculum. I have received an enormous amount
of  r e l evan t  in for mat ion  and  exper i ence ,  wh i l e
e s t a b l i s h i n g  a  s o u n d l y  b a s e d  f r a m e w o r k  f o r
mak ing  [ cur r i cu lum]  even  be t te r  in  the  fu ture”
( p e r s o n a l  c o m m u n i c a t i o n ,  M a r c h  7 ,  2 0 0 3 ) .

I n  T h i s  We  B e l i e v e :  A n d  N o w  We  M u s t  A c t
i t  i s  s t a t e d ,  “ w h e n  c u r r i c u l u m  i s  a t  i t s  b e s t  i t
t a k e s  o n  s o m e t h i n g  o f  a  l i f e  o f  i t s  o w n ”
( N M S A ,  2 0 0 1 ,  p p.  6 5 - 6 6 ) .   I n t e g r a t i n g  t h e
cur r i cu lum enab led  teachers  to  c rea te  l ea rn ing
opportuni t ies  that  brought  the  subject  mater ia l
t o  l i f e  f o r  t h e  s t u d e n t .  T h e  d e v e l o p m e n t  o f
the interdisciplinary units involved collaboration
w i th  the  men to r  t e am ,  e s t ab l i shed  s t anda rds/
object ives ,  ident i f ied  connect ions  among ideas
and content,  considered authentic relat ionships,
i n c o r p o r a t e d  s k i l l s  t h a t  a d d r e s s e d  s t u d e n t s ’
n e e d s ,  a n d  t h e n  p r e p a r e d  f o r  a n d  u l t i m a t e l y
e n g a g e d  i n  i n t e r d i s c i p l i n a r y  t e a ch i n g.  U p o n
comple t ion  o f  th i s  expe r i ence ,  Joe  expre s s ed ,
“Probab ly  the  most  incred ib le  and  cha l l eng ing
l ea rn ing  exper i ence  I ’ ve  eve r  had  was  c rea t ing
a n  i n t e r d i s c i p l i n a r y  u n i t .  ( O u r  t e a c h e r )  l e t
u s  f i g h t  o u r  way  t h r o u g h  t h e  u n i t ’s  c r e a t i o n
f r o m  b e g i n n i n g  t o  e n d .  B u t  t h e  b e s t  p a r t
w a s  g e t t i n g  t o  t e a c h  i t  t o  o u r  [ m i d d l e  s c h o o l
s t u d e n t s ] ”  ( p e r s o n a l  c o m m u n i c a t i o n ,  M a r c h
7 ,  2 0 0 3 ) .

The  benef i t  o f  cur r i cu lum in tegra t ion  went
d e e p e r  t h a n  t h e  f a c i l i t a t i o n  o f  l e a r n i n g  f o r
t h e  t e a ch e r  c a n d i d a t e s .  O ve r  t h e  p a s t  f o u r
y e a r s ,  1 4  i n t e r d i s c i p l i n a r y  u n i t s  h a v e  b e e n
implemented in  three  d i f ferent  middle  schools.
A l l  t eams  tha t  have  worked  wi th  and  mentored
t h e  t e a c h e r  c a n d i d a t e s  h a v e  n o w  i n i t i a t e d
s o m e  l e ve l  o f  i n t e g r a t i o n  w i t h i n  t h e i r  t e a m s.
T h i s  h a s  r a n g e d  f r o m  c u r r i c u l u m  m a p p i n g
t o  s ch o o l  w i d e  mu l t i d i s c i p l i n a r y  u n i t s .  O n e
t e a ch e r  s t a t e d ,  “A s  we  wa t ch e d  yo u r  s t u d e n t s
prepare a fully developed integrated [interdisciplinary]
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u n i t  a n d  t h e n  p u l l e d  i t  o f f ,  w e  t h o u g h t  w h y
n o t  g ive  i t  a  t r y.   T h e  s t u d e n t s  h a d  a  g o o d
e x p e r i e n c e ,  a n d  w i t h  a  l i t t l e  t w e a k i n g  ( s i c ) ,
i t  would have been a  great  learn ing exper ience”
( Ju l i e ,  pe r sona l  communica t ion ,  May  8 ,  2003 ) .

M i d d l e  L e v e l  I n s t r u c t i o n  a n d  A s s e s s m e n t  –
S t a n d a r d  5

“ I m p r o v i n g  s t u d e n t  a c h i e v e m e n t  i n  t h e
midd l e  g r ade s  i s  a  un ive r s a l l y  suppor t ed  goa l .
O n e  m a j o r  k e y  t o  a c h i e v i n g  t h a t  o b j e c t i v e
w a s  t h e  a l i g n m e n t  o f  a s s e s s m e n t  m e a s u r e s
(por tfol ios,  product ,  and perfor mance opt ions)
w i t h  t h e  t e a c h i n g  o f  c u r r i c u l u m  ( c o n t e n t  a n d
s k i l l s )  a n d  t h e  d e l i v e r y  o f  i n s t r u c t i o n  ( a c t i v e
l e a r n i n g  s t r a t e g i e s ) ”  ( S c h u r r ,  1 9 9 9 ,  p r e f a c e ) .

F ro m  p o s t - g r a d u a t e  s u r ve y s ,  i t  a p p e a r e d
that  assessment  was  an area  that  needed greater
a t t e n t i o n  a s  s e v e r a l  i n d i v i d u a l s  f e l t  t h a t  t h e y
w e r e  n o t  f u l l y  p r e p a r e d  t o  a s s e s s  s t u d e n t
l ea r n ing.  The  implementa t ion  of  an  e l ec t ron ic
a s se s sment  s y s t em has  now he lped  our  f acu l t y
to better determine what areas need enhancement.
For  the  course ,  teacher  candidates  a re  requ i red
to assess  students ’  learning by evaluat ing lesson
objectives and correlating standards. The teacher
c a n d i d a t e s  r e a d  a n d  c o m m e n t e d  o n  s t u d e n t
wor k ,  e va l u a t e d  t h e  p r o d u c t  a n d  d e t e r m i n e d
grades.  In an inter view, Sam commented,  “Okay,
now  I  unde r s t and  why  you  s a i d  t h a t  a s s e s s i ng
o u r  s t u d e n t s  w i l l  b e  t h e  h a r d e s t  t h i n g  w e ’ l l
do”  (persona l  communica t ion ,  Apr i l  10 ,  2003) .

At the completion of each teaching experience,
t h e  t e a c h e r  c a n d i d a t e s  e v a l u a t e d  c h a l l e n g i n g
areas and the teacher candidate’s team effectiveness
through bi-monthly g roup and self-assessments.
T h e  c a n d i d a t e s  a l s o  s h a r e d  t h e i r  l e s s o n s  a n d
e x p e r i e n c e  w i t h  t h e  e n t i r e  c l a s s .  T h e  e n s u i n g
discussions assisted the team members in understanding
the impor tance of  for mative assessment ,  which
r e s u l t e d  i n  i m p r o v e d  i n s t r u c t i o n .

I n  l i e u  o f  a  w r i t t e n  c o u r s e  e x a m ,  e a c h
teacher candidate explored her/his own learning
process  and  ident i f i ed  a reas  fo r  improvement .
T h i s  s e l f - a s s e s s m e n t  b e c a m e  t h e  b a s i s  f o r
the candidate ’s  indiv idual  for mat ive assessment
d i s c u s s i o n .   E a c h  i n d i v i d u a l  m e t  w i t h  t h e
instructor  to  address  her/his  knowledge ,  sk i l l s ,

and dispos i t ions as  a  teacher  candidate .  Mel issa
c o m m e n t e d ,  “ T h i s  e x p e r i e n c e  h a s  e n r i c h e d
m y  a b i l i t y  t o  a n a l y z e ,  r e f l e c t ,  d i s c u s s ,  a n d
e x p e r i e n c e  t h e  e s s e n t i a l  e l e m e n t s  o f  m i d d l e
s c h o o l s ”  ( p e r s o n a l  c o m m u n i c a t i o n ,  A p r i l  2 ,
2 0 0 4 ) .

M i d d l e  L e v e l  P r o f e s s i o n a l  R o l e s  –
S t a n d a r d  7

To ass ist  teacher candidates in the transi t ion
t o  t h e  t e a c h i n g  p r o f e s s i o n ,  i t  w a s  e s s e n t i a l
to  deve lop a  “col laborat ive  teacher  preparat ion
p a r t n e r s h i p  b e t w e e n  f a c u l t y  a t  m i d d l e  l e v e l
s c h o o l s  a n d  u n i v e r s i t y - b a s e d  m i d d l e  l e v e l
t e a ch e r ”  ( M c E w i n  &  D i ck i n s o n ,  1 9 9 6 ,  p.  1 7 ) .
In  t he  expe r i ence ,  t h e  t e a che r  c and ida t e s  h ad
r i c h  a n d  v a r i e d  o p p o r t u n i t i e s  t o  w o r k  w i t h
c o o p e r a t i n g  t e a c h e r s  a s  t h e y  c o l l a b o r a t e d ,
p r o b l e m  s o l v e d ,  a n d  w e r e  p a r t  o f  a  c o l l e c t i v e
team responsible for promoting early adolescent
d e v e l o p m e n t .

A n  a d d e d  b o n u s  f r o m  t h e  m e t h o d s  c o u r s e
w a s  t h a t  m a n y  o f  t h e  t e a c h e r s  r e q u e s t  t h e
t e a ch e r  c a n d i d a t e  a s  a  s t u d e n t  t e a ch e r .  T h i s
cont inuity  has further enhanced the partnership
b e t we e n  t h e  m i d d l e  s ch o o l s  a n d  u n ive r s i t y.
L a r r y  ( s c i e n c e  t e a c h e r )  s a i d ,  “ T h i s  w a s  a n
i n c r e d i b l e  o p p o r t u n i t y  t o  g e t  t o  k n o w  J a n e .
I  a m  s o  e x c i t e d  t o  h a v e  h e r  a s  m y  s t u d e n t
teacher next semester. She’s not only knowledgeable
a b o u t  s c i e n c e ,  b u t  s o  w e l l  a c q u a i n t e d  w i t h
our  t eam and  so  very  we l l  p repared  for  s tudent
t e a c h i n g ,  ( I )  c a n ’ t  w a i t  t o  s e e  t h e  o u t c o m e ”
( p e r s o n a l  c o m m u n i c a t i o n ,  M a r c h  2 8 ,  2 0 0 3 ) .
Chad ,  a  t eacher  cand ida te ,  a l so  r e f l ec t ed  upon
t h e  v a l u e  o f  c o l l a b o r a t i o n  w h e n  h e  w r o t e ,

I  c o u l d  p r o b a b l y  w r i t e  s i x  o r  s e v e n  p a g e s
o f  t h e  v a l u a b l e  m a t e r i a l  a n d  a s p e c t s  ( o f
t h i s  c o u r s e )  b u t  f o r  n o w :   a )  b e i n g  i n  t h e
c l a s s rooms  and  t e a ch ing  .  .  .  Hands -down .
I t  was  wor th  eve r y  s ing l e  obse r va t ion  hour
a n d  o n - c a m p u s  c l a s s r o o m  t i m e  t o  b e  a b l e
t o  t e a c h ;  b )  p r a c t i c a l activit ies, especial ly
those involving teaching and team involvement
i n  a c t u a l  m i d d l e  s c h o o l  c l a s s r o o m s ;  c )
working with my classmates asa team approximating
an actual  middle  school  team; d)  d iscuss ions
h e l d  a s  f o l l o w - u p s  t o  v a r i o u s  c u l m i n a t i n g
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a c t i v i t i e s ;  e )  t h e  e x p o s u r e  t o  t h e  m e t h o d s
u s e d  i n  d i s c i p l i n e s  t h a t  w e r e  n o t  a m o n g
my areas of  emphasis.    (personal communication,
A p r i l  2 ,  2 0 0 4 )
The  oppor tun i t y  t o  co l l abo r a t e  w i th  pee r s

w a s  o f t e n  o n l y  a t  a  s u r f a c e  l e v e l  i n  m a n y
learning environments. But, due to the interdisciplinary
team arrangement of this experience,  the teacher
c a n d i d a t e s  f a c e d  t h e  c h a l l e n g e s  a n d  r e w a r d s
o f  the i r  l e a rn ing  and  t e a ch ing  a s  a  t e am .  “The
e m p h a s i s  o n  c l a s s  b o n d i n g  a n d  l e a r n i n g  f r o m
e a c h  o t h e r  w a s  a  t o t a l l y  n e w  c o n c e p t  f o r
m e ,  b u t  o n e  t h a t  I  w i l l  n e ve r  f o r g e t ”  ( M a r y,
p e r s o n a l  c o m m u n i c a t i o n ,  M a r c h  3 ,  2 0 0 4 ) .

Pe r s o n a l  R e f l e c t i o n

From the f indings ,  the instructor  concluded
t h a t  t h e  s t a t e d  o b j e c t i v e s  w e r e  ( a t  m i n i m u m )
a c c o m p l i s h e d  a t  a n  a c c e p t a b l e  l e v e l  u s i n g
t h e  r u b r i c  f r o m  t h e  N M S A  I n i t i a l  M i d d l e
Le ve l  Teache r  P re pa r a t ion  S t anda rds  (NMSA,
2 0 0 5 ) .  F r o m  t h i s  a s s e s s m e n t ,  t h e  i n s t r u c t o r
i d e n t i f i e d  s e v e r a l  e l e m e n t s  t h a t  n e e d  t o  b e
f u r t h e r  a d d r e s s e d  i n  t h i s  c a p s t o n e  c o u r s e :

1 . D e v e l o p  a  g r e a t e r  k n o w l e d g e  o f  t h e
foundat ions  and phi losophy of  middle  schools.

2 . Increase opportunities to comprehensively
address what we want students to know, understand,
a n d  b e  a b l e  t o  d o.

3 . D e v e l o p  a n  e v e n  g r e a t e r  e m p h a s i s  o n
a s s e s s m e n t  s t r a t e g i e s  t h a t  a r e  a p p r o p r i a t e
f o r  t h e  d e v i s e d  c u r r i c u l u m .

4 . P l a ce  more  emphas i s  on  unde r s t and ing
their  evolving role as middle level  professionals.

A s  a  r e s u l t  o f  t h e  f i n d i n g s  o f  t h e  s t u d y,
n e w  o b j e c t i v e s  h a v e  b e e n  d e v i s e d  t o  b e t t e r
a l i g n  t h i s  m e t h o d s  c o u r s e  w i t h  t h e  N M S A
Standards and to provide for better accountability.
T h e  n e w  c o u r s e  o b j e c t i v e s  a r e : ( a )  a p p l y  a n d
a n a l y z e  t h e  i n c o r p o r a t i o n  o f  m i d d l e  s c h o o l
c o n c e p t s  w i t h  p r a c t i c e  t e a c h i n g  e x p e r i e n c e
( N M S A  #  2 ,  3 ,  5 ) ;  ( b )  c o l l a b o r a t e  w i t h  a n d
l e a r n  f r o m  m i d d l e  s c h o o l  p r o f e s s i o n a l s  a s
a n  i n t e r d i s c i p l i n a r y  t e a c h i n g  t e a m  ( N M S A
#  2 ,  3 ,  4 ,  5 ,  7 ) ;  ( c )  c r e a t e ,  t e a c h ,  a n d  a s s e s s
team and individual lessons and an interdisciplinary
uni t  (NMSA #1,  3 ,  4 ,  5 ,  7 ) ;  (d)  explore ,  ana lyze ,
a n d  i n c o r p o r a t e  s t a n d a r d s - b a s e d  c u r r i c u l u m

( N M S A  #  2 ,  3 ) ;  ( e )  e x p l o r e  a n d  c h a l l e n g e
o n e ’s  p e r s o n a l  b e l i e f s  a b o u t  t e a ch i n g  ( N M S A
#  1 ,  2 ,  7 ) ;  ( f )  d e v i s e  a n d  e v a l u a t e  a p p r o p r i a t e
m e a n s  o f  a s s e s s m e n t  ( N M S A  #  3 ,  5 ) ;  ( g )
w o r k  w i t h  d i v e r s e  l e a r n e r s  a n d  i n c o r p o r a t e
s t r a t e g i e s  t h a t  a r e  i n c l u s i v e  o f  a l l  s t u d e n t s
(NMSA # 1 ,  5 ,  7 ) ;  (h )  re f lec t  upon and eva luate
o u r  t e a c h i n g  r e g a r d i n g  t h e  d e v e l o p m e n t a l
n e e d s  o f  e a r l y  a d o l e s c e n t  s t u d e n t s  ( N M S A
#  1 ,  2 ,  3 ,  4 ,  5 ,  6 ,  7 ) ;  a n d  ( i )  i n t e g r a t e  a n d
synthesize technolog y into our teaching (NMSA
#  3 ,  4 ,  5 ) .

This  course  was  des igned to  connect  theory
and pract ice  by engaging the teacher  candidates
i n  a  f o r m a l  s t u d y  o f  m i d d l e  g r a d e s  e d u c a t i o n
while implementing it in the field. This experience
p r o v i d e d  t e a c h e r  c a n d i d a t e s  t h e  o p p o r t u n i t y
t o  p r a c t i c e  t h e  k n o w l e d g e ,  d i s p o s i t i o n s ,  a n d
p e r f o r m a n c e s  t h a t  p r e p a r e  t h e m  t o  p r o m o t e
lear n ing  for  the i r  fu ture  s tudents.   In  add i t ion ,
t h e  s t r o n g  c o n n e c t i o n  b e t w e e n  l e a r n i n g  a n d
t e a c h i n g  t h e o r y  a n d  p r a c t i c e  h e l p e d  t o  m a k e
t h e  e x p e r i e n c e  a u t h e n t i c .
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M c E w i n ,  C .  K . ,  &  D i ck i n s o n ,  T.  S .   ( 1 9 9 6 ,
A p r i l ) .   Fo r g o t t e n  y o u t h ,  f o r g o t t e n  t e a c h e r s :
T r a n s f o r m a t i o n  o f  t h e  p r o f e s s i o n a l  p r e p a r a t i o n
o f  t e a c h e r s  o f  y o u n g  a d o l e s c e n t s .   N e w  Yor k :
Midd l e  Grade  Schoo l  S t a t e  Po l i c y  In i t i a t ive ,
C a r n e g i e  C o r p o r a t i o n .

Nat iona l  M idd l e  S choo l  As soc i a t i on .   ( 2005 ) .
N a t i o n a l  M i d d l e  S c h o o l  A s s o c i a t i o n

I n i t i a l  L e ve l  Te a ch e r  P r e p a r a t i o n  S t a n d a r d s.
Retrieved October 14, 2005, http://www.nmsa.org/
services/teacher_prep/standards/Initial_Standards_

J u l y _ 2 0 0 5 . d o c .
Na t i ona l  M idd l e  S choo l  As soc i a t i on .   ( 2003 ) .

T h i s  w e  b e l i e v e :   S u c c e s s f u l  schools for young adolescents.
We s t e r v i l l e ,  O H :   Au t h o r.

Na t i ona l  M idd l e  S choo l  As soc i a t i on .   ( 2001 ) .
This  we be l i e ve :   And now we must  ac t .   Wester vi l le,
O H :   Au t h o r.

S ch u r r ,  S .   ( 1 9 9 9 ) .   A u t h e n t i c  a s s e s s m e n t :   Fr o m
A  t o  Z .   C o l u m b u s ,  O H : National Middle School
A s s o c i a t i o n .

G a i l  I n g w a l s o n  i s  a n  a s s i s t a n t  p r o f e s s o r  a n d
t h e  c o o r d i n a t o r  o f  t h e  m i d d l e  s c h o o l  p r o g r a m  a t
t h e  U n i v e r s i t y  o f  N o r t h  D a k o t a .   H e r  r e s e a r c h
i n t e r e s t s  i n c l u d e  a l l  a s p e c t s  o f  m i d d l e  l e v e l
e d u c a t i o n ,  l e a r n i n g  p r e f e r e n c e s ,  m e n t o r i n g
p r o g r a m s ,  d i f f e r e n t i a t i o n ,  a n d  f a m i l y / p a r e n t
c o n n e c t i o n s .

A u t h o r  c o n t a c t  i n f o r m a t i o n :

D r.  G a i l  I n g wa l s o n
A s s i s t a n t  P r o f e s s o r
U n i v e r s i t y  o f  N o r t h  D a k o t a
P. O.  B ox  7 1 8 9
G r a n d  Fo r k s,  N D   5 8 2 0 2
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Years

Quest ion type 2000 2001 2002 2003 Average

Chal lenged to Think      4 .7      4 .4      4 .7      4 .9     4 .68

Course Wel l  Organized     4 .5      4 .4      4 .7      4 .6     4 .55

Textbook was Usefu l     4 .1      3 .4      4 .2      3 .9     4 .15

Objec t ives  &

  Ass ignments  Clear     4 .6     4 .5      4 .6      4 .5     4 .50

Course  Cred i t

  Equal  to  Work     4 .9     4 .5     4 .7      4 .5     4 .65

 Students Told

 How Evaluated     4 .6     4 .5     4 .7      4 .8     4 .65

   I  Would
  Recommend
  Th is  Course    4 .4     4 .6     4 .7      4 .8     4 .63

A p p e n d i x  A

U S A T  R e s p o n s e s  ( C o u r s e  E v a l u a t i o n s  o n  a  5 - p o i n t  s c a l e )


